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Grant Performance Report (ED 524B)

Executive Summary
PR/ Number # U363A050115

The goal of the Building Capacity for Redesign of Preparation of School Leaders is to build capacity at the state level
in Tennessee by forming a state Commission and organizing task forces to inform the commission and
recommend policy and procedure changes; and to develop leadership preparation programs that prepare
effective school leaders, especially for high-need districts, who can implement improvement strategies that result
in raising student achievement.

During the second year of the project, SREB continued to support the work of the commission. The
commission assigns work to task forces trained in using a change model that describes how the current system
works, researches to establish best practices and then identifies the gap between the two. The commission
accomplished the following tasks in year 2:
e approved the educational leadership standards;
® sent recommendations for new selection and preparation designs and for restructuring professional
development, licensure, induction and evaluation of school leaders from the task forces to the Tennessee
State Board of Education. Recommendations were approved on first read in August and will have final
approval November 2007. The recommendations are:

Recommendation 1: Require that the learning-focused Tennessee Instructional Leadership Standards (TILS) be
adopted and used to align preparation, licensure, induction, evaluation and professional development in order to
create a cohesive, well articulated, standards based-system of instructional leadership development.
Recommendation 2: Require instructional leadership preparation programs to work in full partnership with
local systems to a) create a shared vision and program design consistent with the TILS which meet the needs of
the district; b) develop a process for recruiting, selecting, preparing and supporting the most promising
candidates; and ¢) provide high-quality field experiences.

Recommendation 3: Require that all instructional leader preparation programs in partnership with the school
district(s) adopt highly selective admission standards.

Recommendation 4: Require all new and existing advanced programs in education administration be designed
(or redesigned) based on the Tennessee standards for instructional leaders with emphasis on the instructional
leader’s responsibilities for curriculum, instruction and student learning.

Recommendation 5: Require the state department of education use external reviewers. These reviewers will have
authority to assess the quality of implementation, regularly monitor programs, and suggest consequences for
programs if criteria are not met.

Recommendation 6: Require programs meet standards consistent with a) TILS; b) the state program approval
process; ¢) NCATE; d) state accountability and evaluation requirements; and e) current literature on best
practices.

Recommendation 7: Completion of an advanced program in instructional leadership requires at a minimum for
a candidate to a) develop a professional portfolio with evidence of meeting the TILS level required by the State
Board of Education; b) receive a passing score on the SLLA; and ¢) use an exit evaluation in establishing a
professional growth plan.

Recommendation 8: Implement the proposed principal induction program including the requirement for
mentoring.



Recommendation 9: Provide advanced level pay for completion of an advanced degree in administration or
instructional leadership only after a Tennessee administrator’s license or endorsement is received.
Recommendation 10: Implement the proposed multi-level instructional leader/administrator licensure program.
Recommendation 11: Require all professional development to meet the State Board of Education High Quality
Instructional Administrator Professional Development Policy Guidelines for the approval and accountability
processes for professional development required for the renewal of administrator certificates.

Recommendation 12: Use a statewide electronic tracking system to approve and document the professional
development of all instructional leaders.

Recommendation 13: Develop an advanced level teacher leadership program that will lead to teacher leader
licensure.

Recommendation 14: Establish an interdisciplinary Professional Development Academy to offer specialized
training and support for instructional leaders and teams from chronically low-performing schools.
Recommendation 15: Resend survey on principal working conditions to collect additional data to report policy.

Also during the second year, SREB continued to provide training for commission members, university faculty,
collaborating local district personnel, and mentors. Specifically, the following training opportunities were
provided: Internship training-12; Mentoring training-45;and Module training for organizing the learning
environment-40. A total of 97 completed training.

East Tennessee State University and the University of Memphis continued to develop/revise and implement
their new leadership training programs. Ten candidates participated in the East Tennessee State University
program and sixteen candidates in the University of Memphis. Both cohorts participated in formal classes
conducted by university faculty and in field experiences facilitated by mentors with university faculty support. In
both cohorts, students have completed six credit hours in the fall and six credit hours in the spring of the 36
credit hour program. They also worked on their intern activities under the direction of mentors. University of
Memphis candidates also participated in summer seminars. Feedback from program participants was collected
and both institutions focused their continuous improvement efforts on engaging program candidates, candidate
mentors, adjunct instructors, tenure track faculty, district partners, and other districts who hire our graduates in
an ongoing process for program renewal and improvement. Some examples of this engagement follow:

1. Program course content and order of course delivery have been reformatted by a design team that
consists of faculty, student mentors (all practicing administrators), and school district partners.

2. Program candidates and mentors engaged in redesigning the internship manual. A draft document
was produced.

3. “School Portraiture Assignment” involving 3-5 candidates in a detailed analysis of a school were
conducted. The schools under study were not in the districts employing the candidates. This field
experience extended into a second semester with the development of plans for improving the school
studied. This field experience grew out of candidates’ interest and vision for ways these schools
could be improved. The initial phase of the experience focused upon gaining a detailed picture of
the school. The second phase involved an analysis of changes that may improve student
performance. An anticipated third phase will involve presenting recommended changes to
school/district personnel.

4. ePortfolio development and presentation are important milestones in each candidates program.
Prior graduates have assisted candidate ePortfolio development by presenting workshops on format
and presentation of their portfolios as examples.

5. Class meetings have been moved off campus and rotate to a different school each semester to provide
many models for students to explore.

6. Four of the twenty-six candidates in the program are currently serving as “Assistants to the
Principal.” This is a full time assignment with each candidate serving as a school’s assistant principal
while retaining teacher, but not administrator pay.



The external evaluator observed a commission meeting and two SREB training sessions, and conducted focus
groups with both cohorts of candidates. He also observed university training sessions, interviewed university
faculty and interviewed State Board officials and several legislators. His findings confirm that the program is
being successfully implemented as proposed.
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School Leadership Program Performance Indicator Verification Form
PR/Award # U363A050115

As a way to ensure that we collect the same data from each project we request that you review the
definitions for each of the School Leadership Performance Indicators and then report your project’s
data for each of the indicators.

Indicator 1.1- The percentage of participants who become certified as principals and assistant

principals.

Indicator 1.1 Definition: The number of project participants who become certified as principals
or assistant principals, where the certification was attained as a result of the SLP funded project,
and the certification attained would qualify the individual to be hired in one of those positions
(principal or assistant principal). The number reported should include all participants that reached
this goal for each of the project years; each project year runs from Oct. 1-Sept. 30”.

Please use the table below to report the raw numbers for each of your project years where complete
actual numbers can be reported.

Participants Participants Participants Participants Total Certified
Enrolled in Year | Enrolled in Year | Enrolled in Year | Enrolled in Year | To Date From
One Seeking One and who Two Seeking Two Seeking Start of Project
Certification Completed Certification Certification and | 10/1/05-
10/1/05- Certification: 10/1/06-9/30/07 | Who Completed | 9/30/07
9/30/06 10/1/05-9/30/06 Certification

10/1/06-9/30/07
29* 0 26* 0 0

*The program design included the enrollment of a cohort of students from two participating
universities. The cohort was selected and started formal training during the latter part of year
one of the project. Three students dropped out. Twenty-six students participated for the full
second year of the project.

Indicator 1.2-The percentage of program completers earning certification as a principal or assistant
principal who are employed in those positions in high-need schools in high-need local educational
agencies (LEAs).

Indicator 1.2 Definition: The number of project participants that have attained certification
through the SLP funded project and as a result are now in a full-time paid position as an assistant
principal or principal taking full responsibilities for the requirements of those positions. The
number reported should include all participants that reached this goal during the performance
period for each year of the project years.
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Please use the table below to report the numbers for each of your project years where complete
actual numbers can be reported.

Certified in Year One and | Certified in Year Two and Employed | Certified in Year One or
Employed in Year One in Year Two Two & Employed
10/1/05-9/30/06 10/1/06-9/30/07 10/1/06-9/30/07

0* 0* 0*

*The cohort of students participating in the project will not complete formal training until year
three of the project; hence, certification and employment will occur during or shortly after year
three.

Indicator 2.1- The percentage of participating principals and assistant principals who are in structured
professional development and completed.

Indicator 2.1 Definition: The number of participants who completed the full number of
professional development structured activities as outlined in the approved application. Therefore,
if the professional development for the participants included a summer program and six
workshops, then the number reported for this indicator should only include those that completed
the summer program and the six workshops.

Please use the table below to report the numbers for each of your project years where complete
actual numbers can be reported.

Professional Professional Professional Professional
Development Only Development Only Development Only Development
Participants (Not seeking | Completers. Participants (Not Only Completers.
Certification) Year One | Year One seeking Certification) Year Two
10/1/05-9/30/06 10/1/05-9/30/06 Year Two 10/1/06-9/30/07
10/1/06-9/30/07
12* 12* 97* 97*
Total Professional Total Professional Total Professional Total Professional
Development Development Development Development
Participants Year One | Completers. Participants Completers.
10/1/05-9/30/06
Year One Year Two Year Two
10/1/05-9/30/06 10/1/06-9/30/07 10/1/06-9/30/07
12* 12* 97* 97*

The first cohort of the program will not complete training until the third year of the
program. The first cohort was selected year one and started their training in year two. They
will graduate year three, May 2008. Professional Development Participants and Completers
are from the university/school district partnerships.
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Attachments

Attachment 1: Education Leadership Commission
Attachment 2: East Tennessee State University Team
Attachment 3: University of Memphis Team

Attachment 4: Task Force Membership

Attachment 5: Tennessee Standards for Instructional Leaders

Attachment 6: Recommendations to Tennessee State Board of Education

Attachment 7: East Tennessee Progress Report
Attachment 8: University of Memphis Progress Report

Appendices
USDOE Meeting Agendas
Appendix Date Purpose Location

Al October 4, 2006 Planning Conference Call
A2 November 13-14, 2006 Mentoring Module Training Memphis
A3 November 16-17, 2006 Organizing Module Training Greeneville/Kingsport
A4 December 4, 2006 Commission Meeting Knoxville
A5 January 22-24, 2007 Data/Culture Module Training Atlanta
A6 February 1, 2007 SREB State Leadership Forum Conference Call
A7 February 26, 2007 Professional Development Task Force | Nashville
A8 February 28, 2006 University-District Planning Meeting | Conference Call
A9 March 1, 2007 IS:E)arI::Sards, Licensure, Evaluation Task Nashville
A.10 March 4-5, 2007 L(l)prgamzmg Module Training-Follow- Greeneville/Kingsport
A1l March 11-14, 2007 Leadership Curriculum Module Atlanta

Training
A.12 March 19, 2007 Working Conditions Task Force Nashville
A.13 April 5, 2007 Working Conditions Survey Internet
A.14 April 8-9, 2007 Commission Meeting Nashville
A.15 April 27, 2007 Professional Development Task Force ,

. Knoxville

Meeting
A.16 May 10-11, 2007 SREB State Leadership Forum Atlanta
A.17 May 15, 2007 Umve.rsny of Memphis Teaching & Conference Call

Learning Conference
A8 May 17-21, 2007 University of Memphis Teaching & Memphis

Learning Conference
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Appendix Date Purpose Location
A.19 May 31, 2007 Mentoring Meeting/Interview Session | Greenville
A20 June 14, 2007 Working Conditions Task Force Nashville
A21 June 15, 2007 PD/Licensure Task Force Nashville
A22 July 16, 2007 PD/Licensure Task Force Nashville
A.23 July 17, 2007 Working Conditions Task Force Nashville
A.24 July 26, 2007 Supplemental Grant Funds Conference Call
A.25 August 6, 2007 Commission Planning/Grant Meeting | Nashville
A.26 August 8, 2007 Supplemental Grant Funds Conference Call
A27 August 9-10, 2007 TN State School Board Meeting Nashville
A28 August 23, 2007 Eastern Tennessee University Meeting Johnson City
A.29 September 17, 2007 Supplemental Grant Funds Conference Call
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Attachment 1
Education Leadership

Commission

EDUCATION LEADERSHIP REDESIGN COMMISSION

Members:

Dr. Gary Nixon, Chairman

Executive Director

State Board of Education

710 James Robertson Parkway, 9th Floor
Nashville, TN 37243-1050

(615) 253-5689

Gary.Nixon@state.tn.us

Dr. Robert Bell

President

Tennessee Technological University
P.O. Box 5007

Cookeville, TN 38505-0001

(931) 372-3241

RBell@tntech.edu

Dr. Camilla Benbow

Dean, Peabody College
Vanderbilt University

201 Peabody Administration
Nashville, TN 37203

(615) 322-8407
Camilla.benbow@vanderbilt.edu

Ms. Susan Bunch

Assistant Commissioner

Department of Education

710 James Robertson Parkway, 9th Floor
Nashville, TN 37243-1050

(615) 741-0336
Susan.Bunch@state.tn.us

Senator Charlotte Burks

9 Legislative Plaza

Nashville, TN 37243-0215

(615) 741-3978
sen.charlotte.burks@legislature.state.tn.us

Representative Barbara Cooper

38 Legislative Plaza

Nashville, TN 37243-0186

(615) 741-4295
rep.barbara.cooper@legislature.state.tn.us
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Dr. Linda Doran

Senior Policy Officer

TN Higher Education Commission
404 James Robertson Parkway
Suite 1900

Nashville, TN 37243

(615) 741-3605
Linda.Doran@state.tn.us

Mr. Ivan Duggin
Principal

Holloway High School
619 South Highland Av
Murfreesboro, TN 37130
(615) 890-6004
duggini@rcs.k12.tn.us

Dr. James Duncan
Superintendent

Wilson County Schools
351 Stumpy Lane
Lebanon, TN 37090
(615) 444-3282
duncanj@wcschools.com

Ms. Kim Fisher
Principal

Black Fox Elementary
3119 SW Varnell Road
Cleveland, TN 37311
(423) 478-8800
blackfoxkim@charter.net

Dr. Tammy Grissom
Executive Director

Tennessee School Board Association

101 French Landing Drive
Nashville, TN 37228

(615) 741-0666
tammyg@tsba.net
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Attachment 1
Education Leadership

Commission

EDUCATION LEADERSHIP REDESIGN COMMISSION
Members (Continued):

Dr. Ric Hovda

Dean of Education

The University of Memphis
215 E.C. Ball Hall
Memphis, TN 38152

(901) 678-5495
richovda@memphis.edu

Dr. Carol R. Johnson
Superintendent

2597 Avery, Room 214
Memphis, TN 38112

(901) 416-5300
superintendentmcs@mcsk12.net

Representative Mark Maddox

17 Legislative Plaza

Nashville, TN 37243-0176

(615) 741-7847
rep.mark.maddox@legislature.state.tn.us

Mr. Martin Nash

Director, Teacher Education/Accreditation
Department of Education

710 James Robertson Parkway, Sth Floor
Nashville, TN 37243-1050

(615) 532-6212

Martin.Nash@state.tn.us

Mr. Kip Reel
Executive Director
TOSS

501 Union Building
Nashville, TN 37219
(615) 254-1955
Kkip@tnsupts.org

Dr. Bob Rider

Dean of Education

The University of Tennessee, Knoxville
335 Claxton Education Building

1122 Volunteer Boulevard

Knoxville, TN 37996-3400

(865) 974-2201

brider@utk.edu
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Ms. Mary Rouse

Principal

Sullivan East High School
4180 Weaver Pike

Bluff City, Tennessee 37618
(423)354-1900
rouseml@kl12tn.net

Dr. Valerie Copeland Rutledge

District 3 SBE Member

The University of TN at Chattanooga
Hunter Hall 313, 615 McCallie Avenue
Chattanooga, TN 37403

(423) 425-5374
Valerie-Rutledge@utc.edu

Dr. Paula Myrick Short

Vice Chancellor for Academic Affairs
Tennessee Board of Regents

Suite 324, Genesco Building

1415 Murfreesboro Road

Nashville, TN 37217

(615) 366-4411
paula.short@tbr.edu

Sister Sandra Smithson
Smithson-Craighead Academy
610 49th Avenue, North
Nashville, TN 37209

(615) 228-9886
ica2000@earthlink.net

Dr. Paul Stanton

President

East Tennessee State University
206 Dossett Hall Lake Street

P. O. Box 70267

Johnson City, TN 37614

(423) 439-1000
stantonp@etsu.edu
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Attachment 1
Education Leadership

Commission

EDUCATION LEADERSHIP REDESIGN COMMISSION

Members (Continued):

Dr. Cecil Stroup

Principal

McNairy Central High School

Route 4, Box 493

Selmer, TN 38375

(731) 645-3226
cstroup@mchscats.org

Members (Continued):

Ms. Ellen Thornton

Executive Director

Tennessee Business Roundtable
P.O. Box 190500

Nashville, TN 37219

(615) 255-5877
ethornton@tbroundtable.org

Senator Jim Tracy

309 War Memorial Bldg.

Nashville, TN 37243-2016

(615) 741-1066
sen.jim.tracy@legislature.state.tn.us

Dr. Duran Williams

East Tennessee Administrator
Tennessee Education Association
3781 Pleasant Valley Road
Cosby, TN 37722

(423) 487-5602, x13
williamsdob@netscape.net

Representative Les Winningham

Chairman, House Education Committee

36 Legislative Plaza

Nashville, TN 37243-0138

(615) 741-6852
rep.leslie.winningham@]legislature.state.tn.u
s

Senator Jamie Woodson

Chairwoman, Senate Education Committee
317 War Memorial Bldg.

Nashville, TN 37243-0206

(615) 741-1648
sen.jamie.woodson@legislature.state.tn.us
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Staff

Ms. Betty Fry

Director of Leadership
Research and Publications
Southern Regional Education
Board

592 10th St. N.W.
Atlanta, GA 30318
(404) 879-5612
betty.fry@sreb.org

Mr. Art Fuller

Executive Administrative
Assistant

State Board of Education
710 James Robertson
Parkway, 9th Floor
Nashville, TN 37243-1050
(615) 532-2822
Art.Fuller@state.tn.us

Dr. Mary Jo Howland
Deputy Executive Director
State Board of Education
710 James Robertson
Parkway, 9th Floor
Nashville, TN 37243-1050
(615) 532-3530
MaryJo.Howland@state.tn.us

Ms. Kathy O'Neill

Director, SREB Leadership
Initiative

Southern Regional Education
Board

592 10th St N.W.
Atlanta, GA 30318-5766
(404) 879-5529
Kathy.Oneill@sreb.org

Dr. David Sevier

Research Associate

State Board of Education
710 James Robertson
Parkway, 9th Floor
Nashville, TN 37243-1050
(615) 532-3528
David.Sevier@state.tn.us
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TENNESSEE STATE BOARD OF EDUCATION MEMBERS

DISTRICT 1:

DISTRICT 2:

DISTRICT 3:

DISTRICT 4:

DISTRICT 5:

DISTRICT 6:

Mr. Fielding Rolston (Chairman)
Eastman Credit Union

201 South Wilcox Drive
Kingsport, TN 37660

(423) 578-7338

FAX (423) 224-0133

Email: frolston@eastmancu.org
Term Expiration Date: 4/1/2008

Mr. Richard E. Ray

1660 St. Ives Blvd.

Alcoa, TN 37701

Contact Phyllis Childress (615) 741-2316
Email: araytn@earthlink.net

Term Expiration Date: 4/1/2011

Dr. Valerie Copeland Rutledge

P.O. Box 21826

Chattanooga, TN 37424

Contact Phyllis Childress (615) 741-2316
Email: Valerie-Rutledge @utc.edu

Term Expiration Date: 4/1/2008

Mr. Flavius Barker

70 Glen Barker Road

Dunlap, TN 37327

Contact Phyllis Childress (615) 741-2316
Term Expiration Date: 4/1/2011

Ms. Carolyn Pearre (Vice Chairman)
427 Prestwick Court

Nashville, TN 37205

Contact Phyllis Childress (615) 741-2316
Email: cpearre@comcast.net

Term Expiration Date: 4/1/2011

Dr. Jean Anne Rogers

2631 Memorial Boulevard
Murfreesboro, TN 37129

(615) 890-7920

FAX

Email: jarogersod @bellsouth.net
Term Expiration Date: 4/1/2014
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Education Leadership

Commission

TENNESSEE STATE BOARD OF EDUCATION MEMBERS

DISTRICT 7:

DISTRICT 8:

DISTRICT 9:

EX OFFICIO MEMBER:

STUDENT MEMBER:

Executive Director:

(Continued)

Mr. Jim Ayers

c/o Liza Thacker

First Bank

200 4th Avenue North, Suite 100
Nashville, TN 37219
615-313-0080

FAX: (615) 313-8127

Email: JAyers2186@aol.com
Term Expiration Date: 4/1/2014

Dr. Melvin Wright, Sr.

340 North Hays Avenue

Jackson, TN 38301

(731) 424-4351

FAX (731) 424-4391

Email: melvinwright@charterinternet.com
Term Expiration Date: 4/1/2014

Ms. Sharon Thompson

4120 Long Creek Road

Memphis, TN 38125-5031

(901) 757-3913

Email: sharonrthompson@midsouth.rr.com
Term Expiration Date: 4/1/2008

Dr. Rich Rhoda

Executive Director

Tennessee Higher Education Commission
Parkway Towers, Suite 1900

404 James Robertson Parkway

Nashville, TN 37219

(615) 741-7572

FAX (615) 741-6230

Email: Richard.Rhoda@state.tn.us

Mr. Jacob Kleinrock

6612 Clearbrook Drive
Nashville, TN 37205

(615) 352-4985

Term Expiration Date: 7/31/07

Dr. Gary L. Nixon

Executive Director

State Board of Education

9" Floor - Andrew Johnson Tower
710 James Robertson Parkway
Nashville, TN 37243-1050
615-253-5689

FAX 615-741-0371

Gary.Nixon @state.tn.us
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Tennessee School Leadership Redesign Commission

The Southern Regional Education Board (SREB) received a significant grant
from the U.S. Department of Education to work with two Tennessee
universities to reinvent the principal preparation process. SREB asked the
State Board of Education (SBE) and the Tennessee Higher Education
Commission (THEC) to appoint a commission to oversee the development
and implementation of new standards for principal preparation. In October,
2005, the SBE and THEC appointed the Leadership Redesign Commission
"to build capacity at the state level, in partnership with local agencies and
universities, to prepare effective school leaders." The Board gave the
Commission the following tasks:

1. To recommend policies and standards to guide the redesign of the system
of principal preparation, licensure, and professional development;

2. To prepare an implementation plan for the new system; and

3. To oversee implementation of the plan.

Commission Members
Click here to review a list of the members.

Upcoming Meetings
June 9, 2006, 9:00 a.m. Agenda

Pilot Sites

Task Force Progress:
Standards Task Force
- Draft Standards

Licensure and Evaluation Task Force
Professional Growth and Development Task Force
Working Conditions Task Force

Reading List

- Bottoms et. al. Good Principals Are the Key to Successful Schools: Six Strategies
to Prepare More Good Principals. Southern Regional Education Board. 2003.

- Bottoms, Gene and Kathy O’Neill. Preparing a New Breed of School Principals:
It’s Time for Action. Southern Regional Education Board. 2001.

- Levine, Arthur. Educating School Leaders: Executive Summary. The Education
Schools Project. 2005. (Note: If this summary interests you, you may want to read

the full report.)
- Waters, Marzano, and McNulty. Balanced Leadership: What 30 Years of Research
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Commission
Tell Us About the Effect of Leadership on Student Achievement. Mid-Continent
Regional Education Lab (McREL). 2003.
- Interstate School Leaders Consortium Standards for School Leaders
(adopted 1996).

Tennessee Information

Tennessee statutes and State Board of Education rules regarding principals
(as of March 2006).

Tennesee Licensure Standards and Induction Guidelines (see section 41-5,
page 277, Administrator/Supervisor Licensure).

Agencies

SREB (Southern Regional Education Board) assists state leaders by directing
attention to key education issues; collecting, compiling and analyzing
comparable data; and conducting broad studies and initiating discussions that
help states and institutions form long-range plans, actions and policy
proposals.

The Center on Reinventing Public Education studies major issues in
education reform and governance in order to improve policy and
decision-making in K-12 education.

The Wallace Foundation seeks to support and share effective ideas and
practices that will strengthen education leadership, arts participation and out-
of-school. Also see the Wallace Knowledge Center.

Work of Other States
Alabama ’s Governor's Congress on School Leadership: Final Report.

Tennessee.gov Home | Search Tennessee.gov | Ato Z Directory | Policies | Survey | Help | Site Map | Contact

State Board of Education
710 James Rabertson Parkway, Sth Floor
Nashville, TN 37243-1050
615.,741,2966
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University Team

Attachment 2
Eastern Tennessee State

Eastern Tennessee State University

Redesign Team Members

The SREB redesign team will consist of the following members:

Eric Glover

Robbie Mitchell
Karen Reed-Wright
Janet Faulk
Carolyn McPherson
Terri Tilson

Dory Creech

Robbie Anderson
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Pam Scott
Nancy Wagner
Vicki Kirk
Lenore Kilgore
Terri Rymer
Larry Neas

Louis MacKay



University Team

Attachment 2
Eastern Tennessee State

Eastern Tennessee State University

List of Aspiring Candidates

Jennifer Arblaster
Patricia Donaldson
Kelly Bennett Ford
Janice Ayers Moore
Erin Rolstad

Richard True
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Brian Cinnamon
Stacy Dean Edwards
Michael Hubbard
David Pauley
Andrea Tolley

Phillip Wright
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Eastern Tennessee State
University Team

Eastern Tennessee State University

List of Mentors

Janet Faulk Lenore Kilgore
Carolyn McPherson Larry Neas
Terri Rymer Terri Tilson
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Attachment 3
University of Memphis Team

Center for Urban School Leadership

University of Memphis

Redesign Team Members

The SREB redesign team will consist of the following members:

Larry McNeal

Freda Williams
Harold Russell
Myra Whitney

Reginald Green
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Thomas Glass

Linda Wesson

Lisa Horton

Renee Sanders-Lawson

Reo Pruiett
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Center for Urban School Leadership

University of Memphis

List of Aspiring Candidates

Valerie Eskridge-Matthews

Linda McClora
Loren Smith
LeAndrea Taylor

Brenda Williams-Diaz
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Shaneka Lopez
Kimberly Shaw

Kiva Taylor

Adriane Allen
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Center for Urban School Leadership

University of Memphis

Faye Anderson
Eugene Sargent
Eric Cooper
LaWanda Hill

Jimmy Holland

List of Mentors
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Maurice Coleman
Roderick Richmond

Sharon Griffin

Carolyn Currie
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Administrator Standards Task Force

Members:

Dr. Deborah Alexander
Principal

Kingston Elementary School
2000 Kingston Highway
Kingston, TN 37763
865-376-5252 (office)
AlexandeDO1@k12tn.net

Dr. Damon Cathey

Principal

John Early Paideia Middle Magnet
School

1000 Cass Street

Nashville, TN 37208

(615) 291-6369

damon.cathey@mnps.org

Mr. Ivan Duggin

Principal

Holloway High School

619 South Highland Avenue
Murfreesboro, TN 37130
(615) 890-6004
duggini@rcs.k12.tn.us

Dr. James Duncan
Superintendent

Wilson County Board of Education
351 Stumpy Lane

Lebanon, TN 37090

(615) 453-7297
duncanj@wcschools.com

Mr. Gordon Fee

Tennessee Business Roundtable
P.O. Box 190500

Nashville, TN 37219

(615) 255-5877
gfee@tbroundtable.org

Dr. Darrell Garber

Dean, College of Education
Tennessee Technological University
Campus Box 5046

11 William L. Jones Drive
Cookeville, TN 38505

(931) 372-3124
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dgarber@tntech.edu

Dr. Tammy Grissom

Executive Director

Tennessee School Boards Association
101 French landing Drive

Nashville, TN 37228

615-741-0666

1-800-448-6465, ext. 228
tammyg@tsba.net

Dr. Ric Hovda

Dean of Education

The University of Memphis
215 E.C. Ball Hall
Memphis, TN 38152

(901) 678-5495
richovda@memphis.edu

Dr. Hal Knight

Dean, College of Education
East Tennessee State University
Box 70685

Johnson City, TN 37614

(423) 439-7616
knighth@etsu.edu

Dr. George Nerren

Lee University

1120 North Ocoee Street
Cleveland, TN 37311
(423) 614-
gnerren@leeuniversity.edu

Dr. Vicki N. Petzko

UC Foundation Associate Professor
School Leadership Program
University of TN at Chattanooga
615 McCallie Avenue

Department 4154

Chattanooga, TN 37403
423-425-4542 (office)
vicki-petzko@utc.edu
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Administrator Standards Task Force

(Continued)

Ms. Mary Rouse

Principal

Sullivan East High School
4180 Weaver Pike

Bluff City, TN 37618
(423) 354-1904
rouseml@k12tn.net

Representative Les Winningham

Chairman, House Education Committee

36 Legislative Plaza

Nashville, TN 37243-0138

(615) 741-6852
rep.leslie.winningham@legislature.state.tn.us

Staff:

Dr. Susan Bunch

Assistant Commissioner of Teaching &
Learning

State Department of Education

Sth Floor — Andrew Johnson Tower

710 James Robertson Parkway

Nashville, TN 37243-0375

(615) 741-0336

Susan.Bunch@state.tn.us

Dr. Mary Jo Howland

Deputy Executive Director

State Board of Education

9th Floor — Andrew Johnson Tower
710 James Robertson Parkway
Nashville, TN 37243-1050

(615) 532-3530
MaryJo.Howland@state.tn.us

Ms. Kathy O’Neill

Director, SREB Leadership Initiative
Southern Regional Education Board
592 10th Street, N. W.

Atlanta, GA 30318-5766

(404) 879-5529
Kathy.Oneill@sreb.org
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Leadership Professional Development Task Force

Marty Alberg
University of Memphis
Memphis
malberg@memphis.edu

Mary Ann Blank

UT Knoxville
Knoxville
mablank@charter.net

mblank@utk.edu

Ms. Robbie Mitchell

Northeast Professional Development Center
Greenville

mitchellr@gcschools.net

Pearl Simms (Vanderbilt)
Nashville
pearl.g.sims@vanderbilt.edu

Chuck Cagle (Nashville)
Nashville
ccagle@lewisking.com

Oliver Buzz Thomas
Niswonger Foundation
Greeneville
othomas@tusculum.edu

Natalie Elder (Chattanooga Principal — Hardy Elementary)
elder_n@hcde.org

Danny Coggin (Walker Valley High School)
dcoggin@walkervalleyhigh.com

Ernestine Carpenter (High School Principal)

Michael Goolsby (Burks Middle School — Monterey — Putnam County)
goolsbym@k12tn.net

Rochanda Lewis (Univeristy of Memphis)
rlewis@memphis.edu (I guessed on email address)

Ms. Ernestine Taylor (Southwest CTC)

Carlos Comer (Nashville)
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Debbie Doster (McKenzie - Supervisor)
Dr. Sharon Roberts

Director Lebanon Special School District
Lebanon

robertss15@k12tn.net

Jonathan Elichman (Surgeon)

Yvonne Acey (Northside)

Jerome Bowen (Pastor recommended by Rep. Barbara Cooper)
(6/30/06 Sent email to Rep. Cooper requesting his email address)

Bryan Stewart (Principal — East Brainerd Elementary School)
Chattanoga
Stewart_Bryan@hcde.org

Mary Jo Howland

State Board of Education
Nashville
MaryJo.Howland@state.tn.us

Kathy O’Neill
Atlanta, Ga
kathy.oneill@sreb.org

Billy Kearney

Memphis Program North Area Office
Memphis

bkearney@nlns.org
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Licensure and Evaluation Task Force

Susan Bunch
Nashville

Lynn Cagle
Knoxville

Angie Cannon
Nashville

Rep. Barbara Cooper
Memphis

Ms. Kim Fisher
Cleveland

Sutton Flynt
Memphis

Mary Lee Hall
Martin

Mary Jo Howland
Nashville
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Al Mance
Nashville

Martin Nash
Nashville

Kathy O’Neill
Atlanta, GA

Phil Roberson
Clarksville

Vance Rugaard
Nashville

Vicki Petzko
Chattanooga

Gwen Watson
Nashville

Duran Williams
Cosby



Working Conditions Task Force

Lydia Abell
Memphis
abelll@mcsk12.net

Regionald Green
Memphis
Rlgreenl@memphis.edu

Tammy Grissom
Nashville
tammyg@tsba.net

Eric Glover
Johnson City
glovere@etsu.edu

Mr. Hall
Memphis
halla@mcsk12.net

Ed Headlee
Loudon
headlee@loudoncounty.org

Mary Jo Howland
Nashville
MaryJo.Howland@state.tn.us

Al Mance
Nashville
amance@tea.nea.org

Kathy O’Neil
Atlanta, GA
Kathy.oneill@sreb.org

Dawn Robinson
Cleveland
drobinson@clevelandschools.org

Rebecca Sharber
Franklin
beckys@wcs.edu

Earl Wieman
Nashville
ewiman@tea.nea.org
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To be finalized
(SDE representative)
Nashville

To be finalized
(SDE representative)
Nashville

To be finalized
Superintendent

To be finalized
West Tennessee

To be finalized
East Tennessee
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Tennessee Standards for
Instructional Leaders

Tennessee State Board of Education Agenda
August 31, 2006 Action Item: III. B.

Tennessee Standards for Instructional Leaders

The Background:

All states and school districts want successful schools that prepare graduates to
succeed in postsecondary education and the workforce and become informed
citizens. Decades of research have revealed strong links between what principals do
and how students perform. It is essential that all schools have access to effective
instructional leaders who know how to lead the changes in curriculum and
instruction that will result in higher levels of learning for all groups of students.

The state is responsible for ensuring a supply of high-quality, effective instructional
leaders for schools. Districts, schools and universities depend on the state to take
the lead when it comes to these issues:

¢ how prospective principals are chosen, prepared and licensed;

¢ what induction and professional development principals will receive to
support and enhance their practice; and

e promoting local conditions that will allow principals to lead successful
schools

For the past year, the standards task force of the Education Leadership Redesign
Commission has been at work crafting clear, measurable standards to identify the
core performances of effective instructional leaders. The proposed standards are
based on current research on effective instructional leadership and were sharpened
by the wisdom of active school leaders, program innovators, state agencies,
professional associations, institutions of higher education, business and community
leaders, state legislators and staff of the Southern Regional Education Board
(SREB). Further, these standards are compatible with the National Council for the
Accreditation of Teacher Education (NCATE) standards, Interstate School Leaders
Licensure Consortium (ISLLC) standards, and the National Staff Development
Council (NSDC) standards and reflect the conclusions of major national reports on
reinventing leadership. These standards are the first step in initiating a serious
effort to raise the bar for the practice of school leadership in Tennessee schools.

The commission approved these draft standards and is requesting the board
approve them on first reading. It is hoped that distributing these draft standards
to all stakeholder groups will start a dialogue about quality instructional
leadership among stakeholders.
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Instructional Leaders

The Recommendation:
The Education Leadership Redesign Commission requests the Board accept the

draft Standards for Instructional Leaders on first reading. The SBE staff concurs
with this recommendation.
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Instructional Leaders

Tennessee Standards for Instructional Leaders
August 9, 2006

Effective school principals must meet several standards of personal performance
and ensure that the people and programs that make up the school work together to
bring about identified, desired results. Effective principals ensure that school
programs, procedures, and practices focus on learning and achievement of all
students, including the social and emotional development necessary for students to
attain academic success.

Standard A: Continuous Improvement

Implements a systematic, coherent approach to bring about the continuous
growth in the academic achievement of all students.

Indicators:

Engages the education stakeholders in developing a school vision, mission and
goals that emphasize learning for all students and is consistent with that of the
school district.

Facilitates the implementation of clear goals and strategies to carry out the
vision and mission that emphasize learning for all students and keeps those
goals in the forefront of the school’s attention.

Creates and sustains an organizational structure that supports school vision,
mission, and goals that emphasize learning for all students.

Facilitates the development, implementation, evaluation and revision of data
informed school-wide improvement plans for the purpose of continuous school

improvement.

Develops collaborations with parents/guardians, community agencies and
school system leaders in the implementation of continuous improvement.

Communicates and operates from a strong belief that all students can achieve
academic success.

Uses data to plan for continuous school improvement.
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Standard B: Culture for Teaching and Learning

Creates a school culture and climate based on high expectations conducive to
the success of all students.

Indicators:
e Develops and sustains a school culture based on ethics, diversity, equity and
collaboration.

¢ Advocates, nurtures, and leads a culture conducive to student learning.

¢ Develops and sustains a safe, secure and disciplined learning environment.

e Leads staff and students in the development of self discipline and engagement
in learning.

e Facilitates and sustains a culture that protects and maximizes learning time.

e Develops leadership teams, designed to share responsibilities and ownership to
meet the school’s mission.

¢ Demonstrates an understanding of change processes and the ability to lead the
implementation of productive changes in the school.

e Leads the school community in building relationships that result in a
productive learning environment.

¢ Encourages and leads challenging, research based changes.

e Establishes and cultivates strong, supportive family connections.
¢ Recognizes and celebrates school accomplishments and addresses failures.

e Establishes strong lines of communication with teachers, parents, students
and stakeholders.
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Standard C: Instructional Leadership and Assessment

Facilitates instructional practices that are based on assessment data and
continually improve student learning

Indicators:

Leads a systematic process of student assessment and program evaluation
using qualitative and quantitative data.

Leads the professional learning community in analyzing and improving
curriculum and instruction.

Ensures accessibility to a rigorous curriculum and the supports necessary for
all students to meet high expectations.

Recognizes literacy and numeracy are essential for learning and ensures they
are embedded in all subject areas.

Uses research based best practice in the development, design and
implementation of curriculum, instruction, and assessment.

Standard D: Professional Growth

Improves student learning and achievement by developing and sustaining high
quality professional development.

Indicators:

Systematically supervises and evaluates faculty and staff.
Promotes, facilitates and evaluates professional development.

Models continuous learning and engages in personal professional development.

Provides leadership opportunities for the professional learning community and
mentors aspiring leaders.

Works collaboratively with the school community to plan and implement high quality
professional development evaluated by the impact on student learning.

Provides faculty and staff with the resources necessary for the successful execution
of their jobs
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Standard E: Management of the School

Facilitates learning and teaching through the effective use of resources.

Indicators:

Establishes a set of standard operating procedures and routines that are understood
and followed by all staff

Focuses daily operation on the academic achievement of all students
Allocate resources to achieve the school’s mission.

Uses an efficient, equitable budget process that effectively involves the school
community.

Mobilizes community resources to support the school’s mission.

Identifies potential problems and is strategic in planning proactive responses.

Implements a shared understanding of resource management based upon equity,
integrity, fairness, and ethical conduct

Standard F: Ethics

Facilitates continuous improvement in student achievement through
processes that meet the highest ethical standards and promote advocacy
including political action when appropriate.

Indicators:

Performs all professional responsibilities with integrity and fairness.

Models and adheres to a professional code of ethics and values.

Makes decisions within an ethical context and respecting the dignity of all.

Advocates when educational, social or political change when necessary to improve
learning for students.

Makes decisions that are in the best interests of students and aligned with the vision
of the school.

Considers legal, moral and ethical implications when making decisions.

Acts in accordance with federal and state constitutional provisions, statutory
standards and regulatory applications.
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Tennessee Standards for

Instructional Leaders

Standard G: Diversity

Responds to and influences the larger personal, political, social, economic,
legal and cultural context in the classroom, school, and the local community
while addressing diverse student needs to ensure the success of all students.

Indicators:

Involves the school community and stakeholders in appropriate diversity policy
implementations, program planning and assessment efforts.

Recruits, hires and retains a diverse staff.

Recognizes and responds effectively to multicultural and ethnic needs in the
school and the community.

Interacts effectively with diverse individuals and groups using a variety of
interpersonal skills in any given situation.

Recognizes and addresses cultural, learning and personal differences as a basis
for academic decision making.

Leads the faculty in engaging families/parents in the education of their
children.
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Recommendations to TN State
Board of Education

Education Leadership Redesign Commission Recommendations

Recommendation 1: Require that the learning-focused Tennessee
Instructional Leadership Standards (TILS) be adopted and used to align
preparation, licensure, induction, evaluation and professional development in
order to create a cohesive, well articulated, standards based-system of
instructional leadership development.

Recommendation 2: Require instructional leadership preparation programs to
work in full partnership with local systems to a) create a shared vision and
program design consistent with the TILS which meet the needs of the district;
b) develop a process for recruiting, selecting, preparing and supporting the
most promising candidates; and c) provide high-quality field experiences.

Recommendation 3: Require that all instructional leader preparation
programs in partnership with the school district(s) adopt highly selective
admission standards.

Recommendation 4: Require all new and existing advanced programs in
education administration be designed (or redesigned) based on the Tennessee
standards for instructional leaders with emphasis on the instructional leader’s
responsibilities for curriculum, instruction and student learning.

Recommendation 5: Require the state department of education use external
reviewers. These reviewers will have authority to assess the quality of
implementation, regularly monitor programs, and suggest consequences for
programs if criteria are not met.

Recommendation 6: Require programs meet standards consistent with a)
TILS; b) the state program approval process; c) NCATE; d) state accountability
and evaluation requirements; and e) current literature on best practices.

Recommendation 7: Completion of an advanced program in instructional
leadership requires at a minimum for a candidate to a) develop a professional
portfolio with evidence of meeting the TILS level required by the State Board of
Education; b) receive a passing score on the SLLA; and c) use an exit
evaluation in establishing a professional growth plan.

Recommendation 8: Implement the proposed principal induction
program including the requirement for mentoring.

Recommendation 9: Provide advanced level pay for completion of an advanced

degree in administration or instructional leadership only after a Tennessee
administrator’s license or endorsement is received.
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Recommendation 10: Implement the proposed multi-level instructional
leader/administrator licensure program.

Recommendation 11: Require all professional development to meet the State
Board of Education High Quality Instructional Administrator Professional
Development Policy Guidelines for the approval and accountability processes
for professional development required for the renewal of administrator
certificates.

Recommendation 12: Use a statewide electronic tracking system to approve
and document the professional development of all instructional leaders.

Recommendation 13: Develop an advanced level teacher leadership program
that will lead to teacher leader licensure.

Recommendation 14: Establish an interdisciplinary Professional Development
Academy to offer specialized training and support for instructional leaders and

teams from chronically low-performing schools.

Recommendation 15: Resend survey on principal working condition
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Board of Education

Tennessee State Board of Education Agenda
August 10, 2007 First Reading Item: III. B.

Education Leadership Redesign Commission

The Background:

All schools need effective instructional leaders who are well prepared and capable of
leading the changes in curriculum and instruction that will result in higher levels of
learning for all groups of students. They create a school culture of high expectations
conducive to the success of all students. Effective principals use both qualitative and
quantitative assessment data to guide the professional learning community in a cycle
of continuous growth and improvement.

Effective school principals must be trained to model continuous professional growth.
Leadership programs must provide principals the skills necessary to supervise,
monitor, evaluate and support a professional staff. They must know how to develop
dynamic leadership teams to share power, responsibility and ownership of the school
mission. Effective principals must learn how to focus all school programs, procedures,
and practices to support student learning. Effective instructional leaders are involved
in the community and understand the culture of the students. Effective instructional
leaders must celebrate diversity, understand and respect differences and ensure the
school climate is a place all students can attain academic success.

In order for Tennessee to develop and maintain effective instructional leaders a whole
system redesign is needed. The Leadership Redesign Commission was charged to: 1)
recommend policies, practices and other specifications that will guide the redesign of
the system of principal selection, preparation, licensure, evaluation and professional
development; 2) design a plan for implementing this redesign; and 3) develop
provisions for oversight of the implementation of a redesign initiative that changes
every university preparation program in the state.

The commission and its task forces have worked hard and are ready to present
recommendations. Included in the redesign products are a framework for the redesign
and recommendations for rules and policies to support the change. Public Chapter
376 (HB 472, SB 570) laid the foundation. The workplace changes the bill addresses
are a match to the task force’s principal survey where principals identified barriers to
their success. The bill requires changes in principal accountability, working
conditions, school improvement planning, principal evaluation, and differentiated pay
plans. The bill requires a report on the effectiveness of higher education’s educator
preparation programs.

With the development of higher standards for students and greater accountability for
schools, initiating serious changes to improve the preparation and support of school
principals is essential. The state is responsible for ensuring a supply of high-quality
leaders for schools.

52



Attachment 6
Recommendations to TN State
Board of Education

The Commission’s recommendations address the following questions regarding key
components of the redesign. How are prospective principals chosen, prepared and
licensed? What induction and professional development will principals receive to
support and enhance their practice? What local conditions should be promoted to
allow principals to lead successful schools?

The Master Plan Connection:
This item supports the State Board of Education’s Master Plan by creating effective
school leaders.

The Recommendation:

The Education Leadership Redesign Commission, THEC, and the SREB and SBE staff
recommends that the State Board of Education approve the Commission
recommendations on first reading.

The State Board of Education approved the recommendations on first reading.
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Attachment 6
Recommendations to TN State
Board of Education

RESOLUTION

Be it resolved, that the State Board of Education & the Tennessee Higher Education
Commission appoint the members listed below to the Education Leadership
Commission to build capacity at the state level, in partnership with local agencies and
universities, to prepare effective school leaders. Be it further resolved that the
commission shall:

1. recommend policies and standards to guide the redesign of the system of principal
preparation, licensure, and professional development;

2. prepare an implementation plan for the new system; and
3. oversee implementation of the plan.

Dr. Gary Nixon, Chairman Executive Director SBE

Dr. Robert Bell President, Tennessee Technological University
Dr. Damon Cathey Principal, John Early M.S., Nashville
Dr. Linda Doran Tennessee Higher Education Commission
Ivan Duggin Principal, Holloway H.S., Murfreesboro

Dr. Jim Duncan Director of Schools, Lebanon

Kim Fisher Principal, Black Fox Elementary, Cleveland
Dr. Ric Hovda Dean, University of Memphis

Dr. Carol Johnson Director of Schools, Memphis

Rep. Mark Maddox General Assembly

Dr. Paula Myrick-Short Tennessee Board of Regents
Martin Nash Department of Education

Mr. Kip Reel Tennessee Org. of School Superintendents
Dr. Bob Rider Dean, University of Tennessee

Ms. Mary Rouse Sullivan East High School, Bluff City
Dr. Valerie Rutledge SBE Member

Dr. Paul Stanton President, East Tennessee State Univ.
Mr. Cecil Stroup Principal, McNairy Central H.S., Selmer
Ms. Ellen Thornton Tennessee Business Roundtable
Senator Jim Tracy General Assembly

Senator Jamie Woodson General Assembly

Dr. Duran Williams Tennessee Education Association
Rep. Les Winningham General Assembly To:

54



Surajos wiorqoid paseq-plory  «

S9SIN0OJ IQAT[OP
-00 pue ugIsop-0o sweidoid pue S}OMISIJ <«

$59001d UONDATAs SNOIOTTY  «

wei3oid pue 101SIp Yloq Aq SIepIpUBd
Tedrourid jo Suruooios jutof Jo sssa001d <«

S10peo] [enuelod JO UOIIBOIUSPI JUIO[ <«
JOLISIP oY) pue
UOT)NNSUI A} USIMIAQ SIUSWAITe pausIi§ <«

:9pNJoul pue S}OMISIP
)M SUOT)BIOQR[[0D JTWBUAP JO UOTIBIUSWNIOP
ap1aoad [[im swrea3oid pauSisopay

*90UQISY0D pUE JUSWUSTI[E SOPIAOI]

uawdo[eAap TeuoIssejoid pue uoneneAd
‘aisuao1] ‘uoneredaid 10 spIepuels swes

“YIMO0I3 JO WNNUTUOD B IOJ IPTAOIJ

'seonoed 359q pue YoIeasal
JUQIIND UO paseq spaepue)s pasodoid moN

*9)eNSUOWIAP 0) S[qe 2q P[NOYS SIOPELI]
Surndse s1o1aeyaq pue ‘soonoerd ‘S[[D[s AJIIUpI
0 (Juowrdo[oASp Jopun AJJUSLIND) SIOILOIPUL
m a[dwod SLY, oy Inq sprepue)s TSI
[2QO[S 2I0W 2y 2SN 0 ANUNUOD [[IM SWRITOI]

UOI)EPUIWWOINY Y} JO SIU0I)INQ

uoneonpy jo pieoyg
AEIG N, ], 03 SUONEPUIWUWOIY
9 JuawIyoey

¢

‘sweidoxd uoneredard
diysiopeos] [eUONIONIISUT SSOIJE JUA)SISUOIUL
PUB PAUAWNOOPUN TB SAULIAdX WINJNoRI]

‘spaou
JOLISIP 0) PaN A[JOSIIP JOU UJO Ie sweISold

*$9ssB[0 9318 Quaw[oIus uadQ

I0MISINOD JO AIJAI[OP
pue USISOp UT UOTIBIOQR[[0D JO 9OUSPIAD [N

‘pajusmInOOpun
pue jud)sIsuoour are sdrysioujreq

‘suoneyardioyur
JUQIQJJIP 10J SUIMO[[e sny} ‘O1oads JON

‘pazifeuoneiado Jou oIe SpIEpUL)S JULLIND)

‘gouewIofod
QJepIpuULd AINSEOUW 0 BLIOIIIO 9ouewLIojIod
9pN[OUI JOU Op SPIEPUR)S ASAY) JOAMOY

sprepuels DTIST oUl Y pausife are sweiSold

UOI)EPUIWI0INY Y} 10J PIIN

_SUOHEPUSUIIODIY UOISSIUIIO)) ugisapay diysiopeda|

‘soouarradxa prory Ajfenb

-y31y apraoid (o pue ‘soyeprpued Juisrword jsowr oY)
Sunioddns pue Surredaid ‘Suryoofes ‘SunInioar 10y
$s9001d & do[oaap (q 9oLISIp Y} JO SPIU Y} pue
STLL 2U} YIM JuQ)sIsuod uSisop werdord pue uorsia
paIeys B 9Jea1d (B 0) SWI)SAS [800] yim diysioujred
g ur yzom 03 swreioid uoneredard diysiopes]
[euononnsur axmboy :7 U EPUIWTIOINY

Juawdoeasp diysiopes] [euononnsur Jo
WoISAS-Paseq SPIEPUE)S ‘PAB[NONIE [[dM ‘DAISIYOD
© 9)BaI0 03 J9pIO0 Ul Juawdo[aAdp [euorssajord

puB UONBN[BAD ‘UONONPUL ‘QINSUDI] ‘uoneredord
us31re 03 pasn pue paydope 99 (STLL) SpIepuelS
dIys1opea| [eUONONISUT 99SSAUUL ], PISNI0J
-3urures] 9y Jey) 21bay T UOHBPUIWU0IIY

UOI)EPUIWUOINY D10, YSE],



JUSUISSISSE
pUE ‘UOTIONIISUT ‘TWNNOLLIND JO 9FPI[MOUY <«

JUSWIAARIYOL Juapn)s aroxdwr 0) AN[IQY <«

diysmopea] <«

:ur sSurpue)jsIopun
pue S[[I[S 1oy} JO UOTIBIUSWNIOP
Jjwuqns 03 sajepipued axnbai [im swreisoid [y

“JUSUWIQADIYOE JUSPN]S PAJUBYUD
pue sjooyos aanonpoid o3 S[[[s pue Aouarorjoid
diysiopes] Sunyur] o[ym AJ[IqeIuNodde [00ydS
pue sassa001d jusworordwr [00YIS U0 SNO0J
[ weadoid yoes jo syusuodwod Jofew oy,

“(Snonsip
Y digsioured ur weaSoid paugisopax
' ruqns o) paimbai oq [im wei3oid A1eag

“JOLIISIP [BO0] AU} JO SPAsU Ay} 19Ul
0) weigoid uoneredaid oy Jo uoneZILIOISN))

“9)epIpued oy} 10§ syroddns
weiold pue JOLISIP SUIAJNUIPT JUSUIARITE
pausis e 1opun paydaooe oq [[1M )epIpuRd AIOAH

“UOT}ONISUL
Arenb pue Jurures| Juapnis U0 SN0

“[oAR] Y31y
B 18 195 AJWIOJIUN 9q [[IM SPIEPUB]S UONII[S

uoneonpy jo pieoyg
AEIG N, ], 03 SUONEPUIWUWOIY
9 JuawIyoey

9¢

JUQWISSISSE
PUE ‘UOT)ONIISUL ‘WN[NOLLIND JO 93po[mouy <«

JUSWIOAQIYOR Juapn)s daoidwr 0) HIIqy <«

diysiopea|] <«

:JO 90USPIAD
paruawndop a1nbar sweioid Aue J1 mag

‘JuowaSeurW
uo snooj A[[edo1dA) pue usAaun aIe swei3old

‘wres3oxd 9y pue JOLISIP Y} UIIMIdq
110ddns 301ms1p SuiSperd sjusweaide pausis oN

‘[QAQ[ 9)eaIne[RI9Eq-1sod )
je uoneredaid [edrourid opraoid sweioid ISON

‘weidoid Aq AreA A[JUaLind spiepuels UONIJ[SS

“SuTUIR9[ JUSPNIS PUB UONIONNSUL ‘WN[NILLIND
I0J sonIIqIsuodsar S JOpe9] [eUOHONISUI Y]
uo siseyduro Yy SI9pe9[ [RUOHIONIISUL JOJ SPIEPUE)S
99SSQUUQ], AU} UO paseq (pauSIsepel I0) pauSisop
9q uonensmIWpe uoneonpe ur sweisoid pasueape
3unsixe pue mau [[e a1mbay :p UOHBPUIUI0INY

‘SpIepue)s

UOISSIUIPE 9A1}997s A[y31y 3dope (S)1011SIp [00YDS
oy i diyszowaed ur sweaSoid uoneredard sope9]
[BUOTIONIISUI [[& Jey) 2INDbaY :¢ UONBPUIW0IIY



“goueurioyrod juepmys

JO S[oA9] yS1y 03 [00YDS & Peol 03 93pajmouy| pue
SIS s Jedrourid mau ay) JO Q0UAPIAD SOPN[OUT
jey) ordures yIom e Jo uonodwod parmbay

‘(seanpasoid

pUE SJUSWINIT)SUT POZIPILPUL)S PUB ‘Q[qBI[oT

‘pIreA 3uisn) senI[IqIsuodsal Iopes] [00YdS 910
Jo Qouewzograd S9IepIpuEd JO SUONEN[BAD Paseq
-SpIepUE)S QANBUILINS PUE QAT)BULIO) SNOIOSTY

“JUSUIQARIYOE Juapn)s SuIsTel 10 ATeSS900U
9q 0} YoIBasax AQ umoys serousladurod oy uo
wnnonand uoneredaid redrourid oy uSisopay

*9)RI)SUOUWIP
0} J[qe 3q P[NoYS SIIpeId uridse sI01ABY(q
pue ‘sadnoead ‘S[pIs AJnpuapt 03 (JuawrdopAIp
JIpun AUaLIND) SI0)BIIpUl pue

‘SUOI)OUNJ ‘SUOISUIWIIP YIIM SpPIepPUR)S )
juawddns [[Im jnq spaepue)s )T ISI [BqOI3
3I0UI 3Y) ISN 0} INUNUOD [[IM SWRISOIJ

‘sureagoad djen[eAd pue ‘10jruowt
Aremsaa ‘9roadde [[Im S10jBN[BAI [BUII)IXH

uoneonpy jo preog
2181G N.J, 03 SUONIEPUIUIIOIY]
9 JWWPENY

LS

‘qof 01 wreiSo1d woi I9A0AIIRD OU ST QIAY ],

‘weidoid oy
. 9191dwos 01 YIS 10] Juswainbar ou st 219y,

SQINSEaW UOTBN[BAD PUR AJ[IqRIUNOII.
. JUQISISUOIUT SIsSassod weIsAs Juarin))

*JYSISIIA0 OU 0} I[I] SBY WI)SAS JUI.LIN))

‘uonen[eAd
0) P31} JOU A1 SPILPUR)S JUILIND Y,

*BLI9JLID ddueurI0§13d apnpour jou
Op pue peo.q d.Ie SpIBpUB)S ISAYY) SpPIepue)s
DTISI YNM paudife dae swerdoxd S[Igan

*S9.INP3d0Id puB SJUIUINIISUI PIZIPIBPUR)S
AIqeI[aI “pIfeA SN J0 ‘SaNI[IqISU0dSdT JIped]
[00Y9S 3109 Jo dduewL10}13d SyjepIipued jo
SUOIJBN[BAJ PISB(-SPIBPUR]S JAIJBWINS PpUE

e JdANBULIO) SN0JIOSLI dARY swreidoxd Aue J1 majq

‘orjojy10d Suro3uo

reuorssojoid e jo 1red se uejd yymois [euorssojord

€ SUIYSI[qe)ss Ul UuonenyeA JIx? ue asn (o pue
VIS 9y uo 2109s Surssed e 9A10091 (q fuoneonpy
Jo pieoq els Yy Aq paImbax [9A9] STIL

9} Su1eaW JO 9JUAPIAL Y o1jojaaod Jeuorssajord
& dofeAap (e 03 9JepIPUED B JOJ WNUUTUTUX

® Je saxmbai diysiopes] [euononnsur ur weigoid
padueApE Uk Jo uono[dwo)) :/ UOI)EPUIUIW0INY

‘seonjoead Js9q UO 9INJBINI] JUALIND (9 pue
‘syuowaambar uoneneas pue AIIqeIUNOIIE 9IS
(P ‘ALVON (0 ‘ssa001d 1ero1dde weiSoid ajels oy
(9 ‘STIL (8 y3tm JUS)SISUOD SpIepue)s douewIojrod
joowr swei3ord armbay] :9 uonBpPUIWI0dIY

*J9W JOU JIB BLIALID JI swreagoxd

JI0J s9ouanbasuod 3s933ns pue ‘sweagoad
J0jruowr Aremsaa ‘uonejudwddur jo Kyenb

YY) SSISSE 03 AJLIOYINE IABY [[IM SIIMIIAL

ISIY, "STIMIIAII [BULIIIXI ISN UOILINPI JO
judur)aredap 93e)s 9Y) 91mMbay :G UONEPUIWOIY



"SIBQA QATJ SB[

3 uryIm sjudwssasse [edroursd mou oy passed
Suraey £q 93pa[mouy] JUJUOD PAJBI)SUOWP
ATInyssooons aaey [[a spedrourid mau [y

‘stedrourid swoo9q oym stediourid jue)sisse 10y
JIqe[reA® SULIOJUIW puUE JUUIRI) 9q [[IM I,

‘Jge1s weasoxd

puE JOISIP £q PAISAI[IP-00 pue pauSisop

-00 9q [[14 SuruteI) oy J, 'Pedu JO SeaIe PJodas
ur 9930npur ay) 10J papraoid aq [[is Sururer],

'sonIAnROR
[BIS9[[09 JOYJO PUB SUOISSAS SUIUTRI) UL PIAJOAUL
99 [114 stediourad mau Jo sdnoi3 110409 [[ewis

swrer3ord Sururen JOATRp Apurol <«
Spaau 3ururen) 99)onpur AJNUIPI  «
SIOJUAW JO9[9S <«

10} 9JBIOQR[[0d
jsnur swer3old pue $)oInsIp asnedaq paimbail
are sdiysioumred weigoid-1ommsip Suong

‘Jusuodwod uonen[eAd ue aq [[0s [[IM 19y ],
10ddns [e139[100 pue Suriojuow Aypenb ysiy
9q 14 weiSoxd uononpur Mau Y} JO SnO0J YT,

uoneonpy jo pieoyg
AEIG N, ], 03 SUONEPUIWUWOIY
9 JuawIyoey

8¢

‘SINOY JIpaId jenpeid X1s Sune], <«

‘sajeprpued Tedrourid
IoJ paxmnbar sjuowssasse ay) Surye], <«

:1oy)10 Aq pomoual
9q ued ANMIQISI[H JO JUSWAIRIS JeIA-OAT oY ],

*JoquInu Ul pjIul] aIe saruapede [edrourid maN

‘stedrourid swooeq oym spedrourid
JUB)SISSE JOJ 9OUB)SISSE JO SUTUTRI) OU SeM I,

*99)onpul oy} JoJ papraoid sem Surureny oN

‘uonenyead Aqurewrd
sem werSoxd uononpur ay) Jo Snooj YL,

“POATOORI ST
JUSWIASIOPUS IO ASUIDI[ S, JOJEIISTUTIUPE DISSUU], B
Io)e A[uo diysiopes] [eUONONNSUL JO UORISTUTWIDE
ur 92139p padueApe ue Jo uono[dwoos 1o0j

Ked [oAQ] POOUBADPE 9PIAOI{ ¢ UOIIBPUIWIOINY

‘Surojuow 10§ JuewaInbar
oy} Surpnjour wreioid uononpur [edrourid
pasodoid oy Juswrojdw] :g UOIBPUIUIUIOINY



‘Bl1R
JUIWIASIYOE JUSpNIs pue ‘sueyd EuEu\,anﬂ
101s1p/[00Yds ‘sue[d Y1sm013 [ENpIATPUT 1UTIMD
01 SYUI] YA SIOIBIISTUTUIPE [0OYDS JO SIDTOYD
qamoi3 pue 1uswrdoeasp [euorssajord spery,

*10011 Surures] npe pue ‘s3uLIPO (I

a1en[eAd 01 $21321EMS s9010eId (] PISEQ-YdIeasal
JO SOTISII2IOBIRYD JpN[OUT 01 SUTUTET) TOIBUTPIOOD
1ustdopaAdp [euorssajord 1ommsp oy duwreasyy

“Surures] 1uspnis pue

SSOUDATIORJJO JOYDE] 01 PAy{UI] ST 3T I8} 221UEIENS
pue 1uawrdofaasp [euorssajord 1oruOW A[2ATI0J)D
01 $90IN0SI €SIy pue uewWNY 1enbape op1ao1 ]

*SIOTARYDq
Tedounid o3 yam ssa0o1d feaordde g1
ap pue sprepuels 1uswdopaap euorssajord umy

“Ue[J YamoIn) [enprarpuy s redound oy
ur paroagar st pue ued 1uswrdojaasp [euorssajord
1o1s1p 10/pue ue[d 1uswaAo1dwr 1O1ISTP/[00YDs

o 01 pan st sfediounid 1oy 1uswdoaasp

Teuorssajoxd ey arnsus 01 sarmnseawr yuswaduy

-drys1opes)

107 17Ut do72A9p [euOoTssJ0Id II9T) JO SSAUIATIONJD
911 21eN[EAD 01 SISEq [ENUUE UE UO A[Wwopuel
$1OISIP Jo Toquunu paqridsaxd & 103TUOIN

‘swres3oid uoneredaid
[ediounid pue s Joisewr pasoidde yum juswugife
ur 2q isnwt swei3oid pasueape pasoiddy

198 24 [[Im
[eaoidde weiSoid posueApe 10J BLIOILIO O1j10adg

‘swrexsoxd
uoneINpH JO 918I0J00(] I0J pasu 3y Jurpredax
SIOPIOYSYeIS WOIJ S[qe[IeA® 3] [[IM BIR(]

uoneonpy jo pieoyg
AEIG N, ], 03 SUONEPUIWUWOIY
9 JuawIyoey

6S

“urures] 1uspnis Uo 193552 1uanbasqns
$11 PUE SIOIENSTUTWPE 10§ s3ULI9fjo J1uswrdoaAdp
[euoIssajoId soen 10U S0P APUILIND 925SOUUD] o

‘uonedionied {wopese TGy ] SYOBII 99SSAUUR] o

*S9WO02INO J0TuOW 01 papraoid
Apprenbope 122q 10U 2ABY $20IN0SIT IUIDIING o

“110ddns 3ur03-uo0 Jo popowr € moys

01 pa1inbar o1 o1€ JOU $S9U2ATINAYJD J0J Paren[eAd

2q [ Suturen oY1 Moy 21ensUOWP 01 parmbar
10u are s1op1aoid 1uswrdo[oasp [eUoIssajoI] e

"(DIBISIT UO

paseq st paxdjjo Juraq 1uswdoaadp Jeuorssajord

oY1 182 25UIPIAD 9P1A0Id J0 20ULAI[DI d21uEIENS
10U $20p 1UdWdO2AIp [euoIssajord 1UDIIND) o

‘sweidolxd uoneonpyg
JO 91810300(] 91e3s pue sweidold uoneredord
[edrourid 10 “pH A UeamIaq JUSWUSI[R JBA[O ON e

*SIOPEI] [BUONONISUT [[& Jo Jusurdo]aadp [euorssajord
a1 1udwnoop pue aroidde 01 waishs Funpen
SIUOIID3[0 SPIMAIEIS B 3S() ¢ UONEPUIUIUIOIY

*$91EDTYT1ID JOIBNSTUTUIPE
JO [emdua1 9 10§ parmbar auswdoppasp

Teuorssajoxd 107 sassaooxd Apiqerunoooe pue [eaordde
a1 103 sauTPpIN L) £o1[0 ] 1udswdoPAd(] [EUOISSaJ01 ]
Iorensiurwpy [euononnsuy A1eng) ydiy

UOoIEONpPY JO pIeog 211§ A1) 199w 01 Juawdofaap
[euorssajoxd [Te a1mbay] 11T vonepuswWodTy

‘wrer3o1d asuao1]
JOJEISIUNIPE/ISPES] [BUOTIONIISUT [OAQ[-I[ N
pasodoid o Juswrerdw] ;)] UOEPUIWWI0IIY



*SONIUNWWOD JUTuTes] [BNIIA

JO JUSWIYSI[qEISS Y1 PUE ‘UONONIISUI pUE

Juswedeuewr 105 £30]0uT031 JO AN IUSOLFD
oY1 ‘Sunjewr UOISIDOP PISE(-BIBP UO SO0  «

pue Ss[oys eondreue parjdde yam
a3po[mous| oIeasax pue [EdNAI0Y) PUS[g <«

$3urajos-wsyqoxd pue
soouarradxs Surures] paseq-Jooyds Uo SN0  «

ssyuedronred o8eSus pue

91BATIOWI 1B} SPOYISW [BUOTIONIISUT Paseq

-11040d puE ‘sapu219durod payrIuapr Y
‘sprepuels wnnormo snorodir oddng <

£5901N0531 Jo A1911BA
ap1m & uo Jurjes ‘sarousde pue suonMNSUI
$S0I0E 2ATIEIOqR[[00 put Areur[dosipralur o  «

oy Lamrorrd e se oSueyd Jurdeuew aavly  «
a Awapeoy qd YL

‘surea) drysiopes] jooyds
Jo yq1moi13 [euorssajord sy uo snooj A[feuonusnur
210w 03 SIOINSIP pue s[ooyos Sururrojrad-mof pre
01 ss3001d Suruueyd Juswasoxdwr [ootos oY1 sy

‘sanrunwwod Jurures] Surpng ur asnradxa
puE uoneIoqe[[od sdo[oAdp 18y UOHIONIISUT PUE
Sururen ap1aoxd 1snw sweidord 1opesy 1oypes T,

*soon10e1d [eUOTIONIISUT PUE 1UAITOD
uo snooj 1eyd sweidord 1opeay 1oyoean doppasg

surerdoxd
drysiopes] 19yoe21 J0J SpIEpUEIS 21EIS BT

uoneonpy jo preog
2181G N.J, 03 SUONIEPUIUIIOIY]
9 JWWPENY

09

‘sjooyos Surroyrad
-mo[ A[esruoayo 10j A[resryoads Awapesy
1uowdo[2Ad(J [EUOISSJOI ] OU ST 2131} APUa1Iny)

‘swrea} diysiopes]
[ooyos 10§ 110ddns pue Sururen paziferads oN

‘Surioluawr pue 1UNUOd 19YdEN da01du
01 swrei3o1d pasoidde ou are 101 Apuary

surerdoxd
drysiopes] 19Y0€21 J0J SPIEPULIS 21EIS OU dIE 1Y |,

*sjooyos ururojrad-mof

A[[esTU0IYD U SWED] [00YDS PUE SISPEI] [BUOTIONIISUT
10y yuswrdoyaasp euorssajord paziferads

19530 01 Awrapesy 1uawdo[2Ad(] [EUOISSJOI ]
AreurdiosipIoiut U YSI[qeIsy :§] WONEPUSUIWO0dY

.OHSWE@UE Hb_uwuﬂ
Hwﬂumwu 01 ﬁdw~ :;> umﬂu weidoxd Qmﬂmuwﬁmwﬁ HDJUNQH
~w>®~ ﬁuwudm\wﬁud ue QO~U>®Q He | GOmHN—UGUEEOUOm



19

*/00¢ ‘0T 3sn3ny uo uonesnpy Jjo pIeogq Ne1g 29ssauud T a1 £q Surpea 1s11y uodn pasorddy

uoneonpy jo preog
2181G NI, 03 SUOIEPUIWIWIOdY

9 uﬂvsﬁ—owuud\



Attachment 6
Recommendations to TN
State Board of Education

The Instructional Leadership Redesign Commission Recommendation:
Instructional leadership professional development meet the State Board of
Education High Quality Instructional Leader Professional Development Policy
Guidelines. Further the Commission recommends tying instructional leader
evaluation and licensure based on meeting identified performance standards.

High Quality Instructional Leadership professional Development opportunities
must be designed to meet the following criteria: directly linked to the
Tennessee Instructional Leadership Standards; focused on real, specific needs;
incorporating the use of available technology; embedded in everyday
experiences that improve teaching and learning; and capitalize on the
knowledge and expertise of the participants. In addition, professional
development opportunities are to accommodate the total career span of
administrators so that each individual can target his/her learning to develop
specific instructional leadership practices in timely ways. A well-conceived and
current continuum of professional learning opportunities (from Learning to
Lead to Leading to Learn) are to be provided, evaluated for effectiveness, and
revised over time so that they remain relevant and viable. These
characteristics will distinguish effective, high quality professional learning from
the traditional smorgasbord-type and strictly place-bound, face-to-face
professional development.

Major guidance for designing professional learning experiences comes from The
National Staff Development Council which recommends that all professional
development activities address the professional context in which the learning
occurs as well as incorporate high quality and relevant learning processes and
content. The professional development for school leaders must be purposefully
and thoughtfully designed. (http://www.nsdc.org/standards/index.cfm)

Purposes of the Tennessee Instructional Leadership Professional
Development Standards are designed to prepare instructional
leaders to:

e Improved student Learning;

e Improved performance of providing for continuous school
improvement, creating a collaborative professional culture within
the school, and partnering with the larger community to create and
achieve a compelling vision for students’ academic success; and

¢ Consistent modeling leader as learner and providing for a climate
characterized as inclusive, supportive, trusting, focused, engaging,
and motivating.

e Efficient performance of management tasks such as organizing,
scheduling, budgeting, and maintaining productive school and
classroom learning environments;

62



Attachment 6
Recommendations to TN
State Board of Education

Action: Require, with oversight, assistance and guidance from the
department of education, the development of a professional development
network built collaboratively by school districts and Tennessee
postsecondary institutions with instructional leadership programs to
provide instructional leaders specialized, standards based professional
development including:

¢ Focus on real-world learning experiences and problem-solving.

e Blend theoretical and research knowledge with applied analytical
skills (research knowledge should be used to improve school
practice).

e Managing and supporting change.

e Creating a nurturing school environment and improve
interpersonal relations and communication.

e Focus on data-based decision making, the efficient use of
technology for management and instruction, and the
establishment of virtual learning communities.

e Imbed the Tennessee Standards for leadership competencies

Action: Adopt the High Quality Instructional Administrator Professional
Development Guidelines as policy strengthened in rule.

High Quality Instructional Administrator Professional Development
Guidelines:

Professional development must be standards-based.

The Leadership Curriculum for all school leaders must be aligned to the
Tennessee Standards for Instructional Leaders. The standards are the focus of
all professional development experiences for school leaders. The Leadership
Curriculum is rigorous and engaging, but will guarantee that each school
leader who successfully completes the curriculum will acquire the knowledge,
skills, and dispositions to perform to expectations

(or beyond) on all standards.

Professional development must be results-driven.

Professional development actively engages school leaders in their required work
directly tied to their performance contracts and evaluation requirements. The
result of the experiences is evidence or artifacts representing sample
performance related to the Instructional Leadership Standards. [Examples
could include results of analysis of student data, samples from the teacher
evaluation or walk-through processes, activities engaged in to induct and
mentor new teachers, professional development experiences designed to
improve a specific instructional area of need such as writing.] Results-driven
professional development is different from “seat time” or hours-driven credit.
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Professional development provides for continuous improvement of the school.

Begin with the premise that the end or purpose of professional development for
school leaders is to increase academic achievement and motivation to learn for
students. The way to achieve this end is for school leaders to actively engage in
professional learning to gain strategies that promote continuous progress on
high priority school improvement goals. For example, action research focused
on a priority school improvement goal designed collaboratively by the
administrator and a team of teacher leaders is a powerful “hands-on,” practical
professional learning experience. It results in greater understanding of content,
research, use of data, and the change process. Increased efficacy and
competence is gained by all participants through active learning by “doing.”

Professional development links research and practice and must be embedded in
the day-to-day work.

Professional learning will incorporate the years of research on effective schools
and classrooms and the practical experiences of successful school leaders
across the country. School leaders will understand such critical actions as
what leadership looks like in a school community with students at the center,
how schools are organized so that students engage in meaningful work, what
resources are needed, and how might time be managed to support the
conditions for learning. The distinguishing characteristics of schools that
“close the achievement gap” are at the center of discussions, activities, and
networking.

Professional development must addresses individual needs, occur over time, and
provide for collaborative learning.

Each module of the leadership curriculum is organized to meet the needs of
adult learners and school leaders as they progress over time—from aspiring to
novice to developing to exemplary. Therefore, professional development is long
term (not “drive by,” one shot experiences) reflecting the value of life-long
learning. The professional development modules represent a range of carefully
organized experiences focused on current needs, which evolve over time. The
opportunities occur in a cohort of school leaders to promote networking and
varied perspectives. The leaders will also collaborate (face-to-face,
electronically, or other technological means) with experienced school leaders
(and teacher leaders) who serve as mentors, coaches, or critical friends.

Each school and school leader has different strengths, needs, opportunities,
and barriers. Instructional leaders must become reflective as well as self-
directive in aligning their professional learning with their needs and current
situation. Professional development requires a careful and unique design to
allow flexibility to ensure that it allows for these unique characteristics and will
best meet individual needs.
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Professional development must be data-driven and improved based on
formative and summative data.

The professional development for instructional leaders must be evaluated on a
formative and summative basis. Data are to be generated from a variety of
sources to reflect what Guskey (2002) defined as higher order professional
development evaluation levels focused on the use of new knowledge and skills to
bring about organizational support and change and, most importantly, impact
on student learning. Data generated are to be used for program improvement as
well as to evaluate program outcomes.

High quality professional development should help bridge the gap between
what the leaders are currently able to do and what they need to be able to do in
order to provide opportunities for teachers and students to work towards
meeting rigorous curriculum standards. The purpose of professional
development, then, is to determine the current state of teaching and learning in
any school and to identify research-based interventions and needed resources
required to move the school and its leader to a higher level of performance.

Intended outcomes of the Tennessee Instructional Leadership Professional
Development:
e Improved student learning;and

e Create a culture of continuous growth and learning; and

e Improved problem-solving and internal accountability for results;and

e Increased levels of the professional knowledge, skill, and dispositions
to provide access to strong instructional leaders in every school; and

¢ Increased effectiveness and efficacy of instructional leaders;

¢ Increased retention of high quality instructional leaders;

¢ Increased retention of high quality teachers;

e Increased distributed leadership in all schools (created through

building the capacity of all school personnel to become effective
teachers and teacher leaders);

¢ Increased shared ownership and responsibility for students’ academic
progress and motivation to learn.
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Tennessee State Board of Education Agenda
November 2, 2007 First Reading Item:

Instructional Leadership Redesign
High Quality Professional Development

The Background:

The best principal preparation programs cannot provide everything the effective
principal will need to know and be able to do throughout his or her career — the
job is just too big and complex. Principals who are effective instructional
leaders must be lifelong, self-directed learners who have access to high quality
relevant standards based professional development (PD).

The goals of the redesigned preparation and induction of new instructional
leaders, the requirements for increased demonstrations of meeting performance
standards and the goal of improved student learning require instructional
leaders have the opportunity to continuously improve their practice. The
present system of professional development for Tennessee’s principals is
inadequate. TCA 49-5-5703 requires attendance at the principal -
administrator academy for instruction at least once every five (5) years after 15
years or more experience the requirement is suspended. Meeting the
requirement currently requires 28 seat time hours every 2 years.

If the professional development is high-quality, meaningful, relevant and
applicable to job responsibilities, instructional leaders it is time well spent.
Professional development can not be measured by seat hours but by changes
in practice and the improved competencies of the participants.

The Instructional Leadership Redesign Commission Proposes: Instructional
leadership professional development meet the State Board of Education High
Quality Instructional Leader Professional Development Policy Guidelines.
Further the Commission proposes instructional leader evaluation and licensure
be based on improved student learning and job performance.

The Master Plan Connection:
This item supports the State Board’s Master Plan by providing for high quality
instructional leadership. Good leadership leads to improved student learning

and improved teacher job satisfaction. The importance of a well organized
learning environment designed for student learning can not be over estimated.
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The Recommendation:

The Instruction Leadership Redesign Commission requests the high quality
instructional leadership professional development standards be accepted on
first reading. SBE staff concurs with this recommendation.
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Tennessee State Board of Education Agenda
November 2, 2007 Final Reading Item: IV. B.

Education Leadership Redesign Commission

The Background:

All schools need effective instructional leaders who are well prepared and
capable of leading the changes in curriculum and instruction that will result in
higher levels of learning for all groups of students. They create a school culture
of high expectations conducive to the success of all students. Effective
principals use both qualitative and quantitative assessment data to guide the
professional learning community in a cycle of continuous growth and
improvement.

Effective school principals must be trained to model continuous professional
growth. Leadership programs must provide principals the skills necessary to
supervise, monitor, evaluate and support a professional staff. They must know
how to develop dynamic leadership teams to share power, responsibility and
ownership of the school mission. Effective principals must learn how to focus
all school programs, procedures, and practices to support student learning.
Effective instructional leaders are involved in the community and understand
the culture of the students. Effective instructional leaders must celebrate
diversity, understand and respect differences and ensure the school climate is
a place all students can attain academic success.

In order for Tennessee to develop and maintain effective instructional leaders a
whole system redesign is needed. The Leadership Redesign Commission was
charged to: 1) recommend policies, practices and other specifications that will
guide the redesign of the system of principal selection, preparation, licensure,
evaluation and professional development; 2) design a plan for implementing
this redesign; and 3) develop provisions for oversight of the implementation of a
redesign initiative that changes every university preparation program in the
state.

The commission and its task forces have worked hard and are ready to present
recommendations. Included in the redesign products are a framework for the
redesign and recommendations for rules and policies to support the change.
Public Chapter 376 (HB 472, SB 570) laid the foundation. The workplace
changes the bill addresses are a match to the task force’s principal survey
where principals identified barriers to their success. The bill requires changes
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in principal accountability, working conditions, school improvement planning,
principal evaluation, and differentiated pay plans. The bill requires a report on
the effectiveness of higher education’s educator preparation programs.

With the development of higher standards for students and greater
accountability for schools, initiating serious changes to improve the
preparation and support of school principals is essential. The state is
responsible for ensuring a supply of high-quality leaders for schools.

The Commission’s recommendations address the following questions regarding
key components of the redesign. How are prospective principals chosen,
prepared and licensed? What induction and professional development will
principals receive to support and enhance their practice?  What local
conditions should be promoted to allow principals to lead successful schools?

The Master Plan Connection:

This item supports the State Board of Education’s Master Plan by creating
effective school leaders.

The Recommendation:
The Education Leadership Redesign Commission, THEC, and the SREB and

SBE staff recommends that the State Board of Education adopt the
Commission recommendations on final reading.
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RESOLUTION

Be it resolved, that the State Board of Education & the Tennessee Higher
Education Commission appoint the members listed below to the Education
Leadership Commission to build capacity at the state level, in partnership with

local agencies and universities, to prepare effective school leaders.

Be it

further resolved that the commission shall:

1.

recommend policies and standards to guide the redesign of the system of
principal preparation, licensure, and professional development;

prepare an implementation plan for the new system; and

oversee implementation of the plan.

Dr. Gary Nixon, Chairman
Dr. Robert Bell

Dr. Damon Cathey
Dr. Linda Doran

Ivan Duggin
Murfreesboro
Dr. Jim Duncan
Kim Fisher

Dr. Ric Hovda

Dr. Carol Johnson
Rep. Mark Maddox

Dr. Paula Myrick-Short
Martin Nash

Mr. Kip Reel

Dr. Bob Rider

Ms. Mary Rouse

Dr. Valerie Rutledge
Dr. Paul Stanton
Univ.

Mr. Cecil Stroup
Selmer

Ms. Ellen Thornton
Senator Jim Tracy
Senator Jamie Woodson
Dr. Duran Williams
Rep. Les Winningham
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Executive Director SBE

President, Tennessee Technological
University

Principal, John Early M.S., Nashville

Tennessee Higher Education
Commission

Principal, Holloway H.S.,

Director of Schools, Lebanon

Principal, Black Fox Elementary,
Cleveland

Dean, University of Memphis

Director of Schools, Memphis

General Assembly

Tennessee Board of Regents

Department of Education

Tennessee Org. of School
Superintendents

Dean, University of Tennessee

Sullivan East High School, Bluff City

SBE Member

President, East Tennessee State

Principal, McNairy Central H.S.,

Tennessee Business Roundtable
General Assembly

General Assembly

Tennessee Education Association
General Assembly
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Tennessee State Board of Education Agenda
November 2, 2007 Final Reading Item: IV. B.

Instructional Leadership Redesign
Tennessee Instructional Leadership Standards

The Background:

All schools need effective instructional leaders who are well prepared and
capable of leading the changes in curriculum and instruction that will result in
higher levels of learning for all groups of students. Effective Instructional
Leaders create a school culture of high expectations conducive to the success
of all students. The Instructional Leadership Commission believes the
proposed Instructional Leadership Standards (TILS) are the basis for the
instructional leadership redesign. When adopted they will be used to align
preparation, licensure, induction, evaluation and professional development in
order to create a cohesive, well articulated, standards based-system of
instructional leadership development.

With the development of higher standards for students and greater
accountability for schools, initiating standards ensure a supply of high-quality
leaders for are available.

Recommendation: All advanced programs in instructional leadership will be
designed (or redesigned) by August 2009, based on the Tennessee Standards
for Instructional Leaders. The standards are the basis for developing leaders
that will:

¢ Provide for Continuous School and Professional Improvement.

e Create a Culture Based on High Expectations for the Teaching and
Learning of All Students.

e Facilitates instructional practices based on assessment, data analysis

and continually improve student learning.

Provide for Continuous Professional Growth for Self and Others

Manages the School and Resources

Meet the highest ethical standards and promote advocacy.

Responds to and influences the larger personal, political, social,

economic, legal and cultural context in the classroom, school, and the

local community
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e Addressing diverse student needs to ensure the success of all students.

The standards include performance indicators and a glossary to ensure the
standards are interpreted, implemented and measured in the same way.

The Master Plan Connection:

This item supports the State Board of Education’s Master Plan by creating
effective school leaders. The standards will provide the basis of the changes to
improving the preparation, development and evaluation of Tennessee
instructional leaders.

The Recommendation:
The Education Leadership Redesign Commission, THEC, and the SREB and

SBE staff recommends that the State Board of Education adopt the Tennessee
Instructional Leadership Standards on first reading.
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Agenda
October 19, 2007

10:00 a.m. — 12:00 a.m. Session I

10:00 Gary Nixon - Greetings and Welcoming Remarks
State Board
of Education

10:15 Kathy O’Neil - The Partnerships: USDA, SDOE,
Southern Regional ETS, U of M
Education Board

10:30 Reginald Leon Green - The Pilot Sites- In Review
University of Mempbhis

Eric Glover
East Tennessee State University

11:30 Mary Jo Howland - Leadership Redesign Recommendations
State Board
of Education

12:00 Monte Tatom - Working Lunch — Institutional Group

Freed-Hardeman University

1:00 p.m. — 3: 00 p.m. Session II

1:00 Monte Tatom - Institutional Group Report
Freed-Hardeman University

2:00 Larry McNeal - Tennessee Professors of School
University of Administrators Organization: Where
Memphis do we stand?

3:00 Adjournment
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East Tennessee State University

Clemmer College of Education
Department of Educational Leadership and Policy Analysis

K - 12 Administrative Endorsement Programs
M.Ed., Ed.S., or Ed.D. Levels

Begins Spring 2008

The ELPA Cohort Program

The Administrative Endorsement program at East Tennessee State University is based upon a
thematic, integrated curriculum presented in a cohort model in a carefully sequenced manner
around six themes. The themes are:

Interpersonal Relations,

Developing Learners through Instructional Leadership,
Emerging Perspectives Influencing the School,
Implementation Strategies: Making it Happen
Professional Needs of Individuals and Groups, and
Shaping the Quality and Character of the Institution.

The Standards for School Leaders, developed by the Interstate School Leaders Licensure
Consortium (ISLLC), including their knowledge, dispositions, and performances, form the
guiding principles of the program and are woven throughout the six themes of the program.

Active Teaching and Learning

One of the hallmarks of the program is active teaching and learning. Problem-based learning
activities, simulation and role-playing activities, as well as presentations by practicing
professionals in many areas are used throughout the program. There is also an emphasis on the
use of technology as a teaching tool, as well as to enhance leadership effectiveness. Students are
expected to be reflective and active learners able to demonstrate changes in their own leadership
behavior over time.

Confluent Activities

The administrative endorsement program includes a mandatory 540-hour internship during
which the student participates in leadership activities in a variety of settings outside of her/his
regular job description and work day. Students are encouraged to broaden their perspectives by
participating in both regular and special education activities; to spend time working in
elementary, middle, and secondary placements; to work with a central office administrator; and
to include some contact with community agencies. Issues of diversity are also addressed during
the internship.
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Throughout the program students are asked to maintain reflective journals. Entries include
reflections on class meetings as well as relevant activities outside of class. Students are
encouraged to consider and reflect upon events that take place in their professional settings in
light of concepts presented in class. They are encouraged to evaluate and monitor changes in
their leadership behavior, attitudes, and beliefs that indicate professional and personal growth.

Each level of the program has its own culminating project. The development and presentation
of an ePortfolio culminates the M.Ed. (ePortfolio presentation is also a requirement of the Ed. S.
and Ed. D. Programs). Planning, implementation and presentation of an action research project
culminates the Ed.S. program and the doctoral dissertation is the culminating activity for the
Ed.D. program.

Selection

Individuals will be selected to participate in the cohort program by means of a screening process
which will include a review of credentials and four letters of recommendation, an
extemporaneous essay, and an interview with a team which will include ELPA faculty members
and a practicing K — 12 administrator.

Those selected will enroll in classes beginning in January, and will proceed through the
program together for six semesters. Classes will meet during spring and fall semesters on
Wednesday evenings, from 4:00 to 9:50 p.m.; and on Monday and Thursday evenings, from 4:00
to 10:10 PM, during summer sessions.

Individuals may enroll in the program to pursue the Master of Education degree, the
Educational Specialist degree, or the Doctor of Education degree. GRE scores are required for
admission to the Ed.D. program. Classes may include students in all three programs. Professors
differentiate expectations and assignments for members of each degree group. Total Credit
Hours Required:

M.Ed. 37 credit hours;
Ed.S. 44 credit hours;
Ed.D. 66 credit hours

During the final semester of the M.Ed. Program and the 36-semester-hour leadership core of
the Ed.S. and Ed.D. programs, students may complete the state licensure examination and initiate
the amendment of their teaching certificate to include the K — 12 administrative endorsement.
The Certification Analyst in the College of Education and ELPA personnel will assist with the
process.
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APPLICATION AND CONTACT INFORMATION

Applications for admission to the School of Graduate Studies may be obtained by calling (423)
439-4221, or may be downloaded from the ETSU website:
http://www.etsu.edu/gradstud/gradad/grad_app.asp

Deadline for entrance into the 2008 Cohort is Nov. 1, 2007

For additional information about the program please contact Dr. Eric Glover, Program
Coordinator, at (423) 439-7566 / glovere@etsu.edu Or Betty Ann Proffitt,
proffitb @etsu.edu or (423) 439-4430

The Department of Educational Leadership and Policy Analysis home page may be found at:
http://coe.etsu.edu/department/elpa
Additional information is available by viewing the graduate catalog on line at:

http://www.etsu.edu/gradstud/gradprog/education.asp

East Tennessee State University is a Tennessee Board of Regents institution and is fully in accord
with the belief that educational and employment opportunities should be available ro all eligible
persons without regard to age, gender, color, race, religion, national origin, disability, veteran
status, or sexual orientation.
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Agenda
October 19, 2007

10:00 a.m. — 12:00 a.m. Session I

10:00 Gary Nixon - Greetings and Welcoming Remarks
State Board
of Education

10:15 Kathy O’Neil - The Partnerships: USDA, SDOE,
Southern Regional ETS, U of M
Education Board

10:30 Reginald Leon Green - The Pilot Sites- In Review
University of Mempbhis
Eric Glover
East Tennessee State University

11:30 Mary Jo Howland - Leadership Redesign Recommendations
State Board
of Education

12:00 Monte Tatom - Working Lunch — Institutional Group
Freed-Hardeman University

1:00 p.m. — 3: 00 p.m. Session II

1:00 Monte Tatom - Institutional Group Report
Freed-Hardeman University

2:00 Larry McNeal - Tennessee Professors of School
University of Administrators Organization: Where
Memphis do we stand?

3:00 Adjournment
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The Redesign Initiative

Participating in the SREB Redesign Project has been an
informative and productive educational experience. As a
result of participating in this project, the faculty and
staff at the University of Memphis, in the Center for Urban
School Leadership have been able to form partnerships with
three school districts for initiating a redesign
initiative.

This redesign initiative facilitated the creation of a
vision for a new Leadership Preparation Program for the
Department of Leadership inclusive of an enhanced selection
process, curriculum redesign, and an instructional delivery
mechanism that addresses what 21st century leaders need to
know and be able to do. These initiatives address the SREB
Critical Success Factors, the SREB Instructional Modules,
and the Center for Urban School Leadership's 13 Core
Competencies.

Program Activities

In addition to these, redesign activities:

1. We made presentations to the Tennessee Redesign Task

Force informing their work in constructing recommendations
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for the redesign of leadership preparation programs for
colleges and universities in the state of Tennessee.
2. We planned and hosted a meeting of all professors of
educational administration in Tennessee colleges and
universities to share with them the work that was going on
in the pilot sites. Specifically, we shared how our work
aligned with the redesign recommendations formulated by the
redesign task force.
3. We hosted and facilitated a mentoring workshop and
attended module sessions offered by SREB in Atlanta,
Georgia. Both of which embellished the redesign initiative.
As a result of our participation as a pilot site, 15
individuals have acquired the capacity to lead 21°" century
schools in an outstanding manner, achieving results in the
area of enhanced student achievement. The observation
reports of the work of these students offer that they are
strong teacher leaders playing a major role in school
programs in general and instructional programs
specifically. Their participation in this initiative is
continuously enhancing their leadership capabilities to

lead 21st century schools.
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Products Outcomes

products of this redesign initiative include:

. A revised leadership preparation program that addresses

selection, induction, instruction, mentoring and field-

based practical experiences,

. An enhanced curriculum for the Department of Leadership

at the University of Memphis,

. Four revised syllabi addressing the redesigned

curriculum,

. A mentoring handbook unique to leadership preparation

for West Tennessee area schools, and

.A set of recommendations that informed the Tennessee

Redesign Task Force on effective program plans for

leaders of 21st century schools.
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Appendix A.1
October 4, 2006

rlgreen] @memphis.edu, GLOVERE @mail.etsu.edu
From: Kathy O'Neill <kathy.oneill@sreb.org>
Subject: Conference Call Agenda

I will call at 11:00 EDT and 10:00 CDT- Reginald 901-850-2300 Eric 423-794-8447 If this is not
correct please let me know ASAP

Kathy

404-879-5529

1. Contracts and reimbursement for mentors- contact information, W-9 and mentors matched to
candidates

2. Training for mentors- Memphis

3. Billing for tuition

4. Year 2 Calendar- joint meetings, individual meetings, redesigned curriculum and deliverables
5. Year 2 evaluation- Roy Forbes- interviewing candidates

6. Year 2 budget- mentors, tuition, redesign work and module training for school teams78.
Module training- Oct 18-20 March 12-14 and on site for current leadership teams

8. Travel guidelines

9. Other items

Kathy O'Neill

Director, SREB Leadership Initiative
Southern Regional Education Board
592 10th St N.-W.

Atlanta, GA 30318-5766

Phone: 404-879-5529

Fax: 404-872-1477

kathy.oneill @sreb.org

www.sreb.org
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Appendix A.2
November 13-14, 2006

Agenda
Mentoring Workshop
Memphis, TN
November 13-14, 2006

Day 1
7:45 - 8:30 Breakfast

8:30 - 9:00 Welcome and Introductions

Background of Module

Two hat work - trainers and participants

Overview of Materials for Trainers

Getting use to the module notebook
9:00 - 9:30 Welcome and Introductions
Qualities of Effective Mentors

9:30- 10:15 Basic Information about Mentoring
10:15 - 10:30 Break
10:30 - 11:00 Personal Motivation for mentoring - Zackery Book

11:00 - 11:30 Stories - Mentoring Behaviors, Skills, Knowledge and
Experiences

11:30 - 12:00 Case Study - Read and Report
12:00 - 1:00 LUNCH
1:00 - 1:30 Ethics of Mentoring, Obstacles and Time Involvement

1:30 - 2:00 Creating a Mentor Development Plan
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Appendix A.2
November 13-14, 2006

Qualities of Effective Internships

2:00 - 2:45 Qualities of Effective Internships
2:45 - 3:00 Break

3:00 - 3:15 Reflections and Parking Lot Discussion
3:15 - 3:30 - Homework

3:30 - 4:00 Wrap up and Reflections
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Appendix A.2
November 13-14, 2006

Agenda
Mentoring Workshop
Memphis, TN
November 13-14, 2006
Day 2
8:00 - 8:30 Continental Breakfast

8:30 - 8:50 Benefits of Mentoring and Internships
Reflections and Welcome Back

8:50 - 10:35 Developmental, Competency Based Activities
8:50 - 9:30 Overview

9:30 - 10:35 Group Work and reporting out
10:35 - 10:50 Break
10:50 - 11:35 Obstacles and Roadblocks
11:35 - 12:35 Lunch
12:35 - 12:45 Recap - Questions for Trainers
The Mentoring Process - Part T
12:45 - 1:25 Effective Use of Mentor/Intern Meeting Time

1:25 - 2:45 Mentoring Process, Part One: Phases and Roles
Planning for presentation 40 minutes
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Appendix A.2
November 13-14, 2006

2:05 - 2:20 Break
Presentations
Preparing 10 minutes
Negotiating 10 minutes
Enabling 10 minutes
Closing 10 minutes

3:15 - 3:25 - Roles and Tools on the Journey

3:25 - 4:00 Reflections & Summary
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Appendix A.3
November 16-17, 2006

SREB Leadership Module
Organizing the Learning Environment
Kingsport City Schools
Greeneville City Schools
East Tennessee State University
November 16-17, 2006
8:00-4:00

Thursday, November 16"

Morning Session

Registration
Getting Started
e Introductions
e Course Overview
e  Module Goal
® Housekeeping

Framework for Organizing the Learning Environment
Organizing Time

Types of Work/Data on Display

(Discussion of Prework)
Lunch
Afternoon Session
Time Management for Three Tasks
Study Group and Sharing
Problem Solving Model
Changing Time
Scheduling Student Time
Summary/Reflections on the Day/Learning Journal

Adjourn
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Appendix A.3
November 16-17, 2006

SREB Leadership Module-Organizing the Learning Environment

Day Two
8:00-4:00

Friday, November 17"
Morning Session
Introduction to Day Two/Review Reflections on the Day
Organizing Space: Physical Environment
Self-Evaluation: School Building Assessment Methods
Organizing People

How Teachers are Assigned

How Should They be Assigned
Moving Toward Student Achievement
Lunch
Afternoon Session
Moving Toward Student Achievement (continued)
Organizing Financial Resources

How Resources Affect Student Achievement
What Can We Control?

Summary and Homework Assignment
Reflections on the Day/Learning Journal

Adjourn
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Appendix A.4
December 4, 2006

TENNESSEE REDESIGN COMMISSION WORKSHOP
NASHVILLE, TENNESSEE
DECEMBER 4, 2006
10:00 A.M. — 3:00 P.M.

DRAFT AGENDA

Goals:

1) To inform and solicit input from Commission members about the progress being
made with the Induction and Professional Development Task Force;

2) To gather commission members perceptions of the project and complete
evaluation for 2006-7 USDOE grant reports;

3) To organize Working Conditions task force;
4) To review glossary developed to support standards work;

S) To decide actions needed to move Certification and Evaluation Task Force
recommendations into policy as needed; and

6) Discuss what other areas can be developed for Masters Degrees if the Education
Leadership program becomes more selective and limited in enrollment.

10:00 Welcome and Introductions Gary Nixon
e New Members

10:15 Review Progress of USDOE Grant Kathy O’Neill
e Review of Project
e Goals
e Change Framework
e Time Line
10:30 Update from Standards Task Force Mary Jo Howland

e Update on Status of Standards Approval
e Present preview of Glossary

e Comments/Suggestions

e Commissions’ Charge to the Task Force

10:45 Update from Licensure and Evaluation Task Force TF Representative
e Recommendations for Licensure Change
e Recommendations for Evaluation
e Putting teeth in the system — Rules, Enforcement
and Program Approval
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Appendix A.4
December 4, 2006

11:00 Report from Induction and Professional TF Representative
Development Task Force
e Review Commissions’ Charge to the Task Force
e Overview of Task Force Work
e Necessary Changes to be Recommended
e Comments/Suggestions

11:15 Nathan Roberts: How Is This Process Working in
Other States

12:15 Lunch - Informal Questions and Answers from
Commission to Nathan Roberts

1:15 Reports from the field Kathy O’Neill
e Selection and Preparation Task Force- East
Tennessee State University, Greenville City,
Kingsport, University of Memphis and Memphis
City progress

1: 30 Charge and Organization of Working Conditions Gary Nixon
Task Force
Need suggestions as to group membership

1:45 Work Schedule of Commission for 2006-07 Gary Nixon
e Who is not around the table or involved?
e How do we work between meetings?
e When and how often should we meet as a
group, as attendance is essential?
e Facilitation?
e Technical support?
¢ Next meetings: dates and focus of the work

2:30 Adjourn
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Appendix A.5
January 22-24, 2007

Fostering a Culture of High Performance: Changing Practice by Using Data

Train-the-Trainer Workshop, January 22-24, 2007

Monday, January 22, 2007 SREB, 592 10" Street, NW, Atlanta
Chairperson’s Conference Room, Second Floor

7:30 — 8:00 a.m.

Registration check-in, continental breakfast

8:00 a.m. — 12:00 p.m.

What is a Culture of High Performance?

o Welcome and Introductions

o Overview of the Course

o Are We Succeeding With All Children?
o 4F Culture and Related Practices

o Case Stories

12:00 — 1:00 p.m.

Lunch

1:00 — 5:00 p.m.
Trainers’ Tips: How can you modify data for local training needs?

Who is Failing? What? How? When?
Data That Help Us See Who is Failing and How
Using Data to Improve School Culture
Identifying Red Flag Issues
Getting the Additional Data You Need

Planning for Homework

0O 0 00 0 o —

Trainers’ Tips: How can you modify prework/homework for local training needs?
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Appendix A.5
January 22-24, 2007

Fostering a Culture of High Performance: Changing Practice by Using Data

Train-the-Trainer Workshop, January 22-24, 2007

Tuesday, January 23, 2007

7:30 — 8:00 a.m.

Networking, continental breakfast

8:00 a.m. — 12:00 p.m.

Trainer’s Tip: How can you modify the training content and presentation based on immediate
feedback from participants?

How Does Our School’s Culture Contribute to Student Success/Failure?

o Whole Group Review: How to Assess Culture
o Data Fair — Team Presentations
o Root Cause Analysis

Trainer’s Tip: How can you modify the training content and presentation for less knowledgeable

and experienced training groups?

12:00 — 1:00 p.m.

Lunch

1:00 — 5:00 p.m.

Trainers Tip: How You can energize training participants and relate activities to works/oop
content?

Application: Analysis and Planning for New Practices
Identifying Solutions

Planning and Building a Vision

Team Presentations

Homework

wOo O O O

Trainer’s Tip: How you can modify the training content and presentation for more knowledgeable

and experienced training groups?
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Appendix A.5
January 22-24, 2007

Fostering a Culture of High Performance: Changing Practice by Using Data

Train-the-Trainer Workshop, January 22-24, 2007

Wednesday, January 24, 2007

7:30 — 8:00 a.m.

Networking, continental breakfast

8:00 a.m. — 2:00 p.m. (Lunch is planned 11 a.m. — 12:00 p.m.)

Trainer’s Tip: What can you do when your group faces implementation challenges and can’t move
Jforward with further training?

Are We On the Right Track? How Can We Tell?

o Evaluation strategies

o Summary

4.

Additional Resources for Trainers

o Data Sources for Monitoring
o Dropout Intervention Sources
5

Trainer’s Tip: How can you motivate decision-makers to be receptive to this training and its
results?
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Appendix A.6
February 1, 2007

SREB Annual Leadership Forum:

Creating a State System for Preparing
Learning-Centered School Leaders

Forum objectives
1. To understand the type of leadership needed to achieve SREB regional and state
goals for improved student achievement;

2. To understand the process for designing a state-wide learning-centered school
leadership system, and how states are making progress; and

3. To understand the process for assisting districts to increase leadership capacity in
low-performing schools, and creating conditions that enable principals to improve
curriculum, instruction and student achievement.

Agenda

Thursday, May 10, 2007

(location)

8:00 a.m.
Registration and Continental Breakfast

8:30

Welcome and Comments

David Spence, President, SREB

(Alignment to college readiness standards, reading issues and completion issues)

8:45

Goals and Challenges for the 2007 Leadership Forum

Gene Bottoms, Senior Vice President, SREB

(A look at the region’s status on Goals and the implications for school leadership (won’t examine all
12 of the Goals) States will look at their own data tables ( handout) and discuss as a team what
actions might be needed re: improving school leadership

Review of the 12 SREB goals and the region’s status look at what’s happening across the region)
This will focus on the components of the system — what your system will look like when created
successfully
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9:30

How Do You Know Your State is Building a Cohesive, Learning-centered School Leadership
System?

Betty Fry, Director of Research and Publications, SREB

Use state report cards and highlight what this means for the legistlative leader

Pull from the 2006 progress Report to talk about the indicators of a state system of redesign, what
states have to do to achieve these. Call on 1-2 states to describe what they have done and segue into the
State Redesign Process this way

This will focus more on the process for creating the system components. Items need to be qualified for
the teams. Betty will cover standards and selection and preparation in her section. Kathy will qualify
the commission and other items.

10:15
Break — State Guiding Materials on Display

10:30

State Team Work: Session A

Session Facilitator

Kathy O’Neill, Director of SREB Learning-centered Leadership Program , SREB

Kathy will map the process for state redesign of the leadership system, highlighting the 4 key elements.
Examining state progress on these key elements will be the focus of the team discussions.

Team Discussion Prompts:

o What is happening in my state to promote systemic reform of school leadership?

o What are the barriers to making it happen?

o What actions can we take to remove the barriers and make this happen?

11:30
Report Out from State Teams
(During discussions ideas are charted on chart paper and then we have a gallery walk)

12:00

Lunch — Sit with participants from other states to gather and share information about what
individual states are doing. Set up some way to force this — yellow dot table, blue dot table, red
dot table, etc.

1:00 p.m.

Systems in Place: What States Are Doing?

Kathy O’Neill, Director of SREB Learning-centered Leadership Program, SREB
Panel discussion with those who are going to do breakouts

2:00 p.m.

Breakouts (Team members attend different sessions)

KATHY — Cheryl kept better notes on this section than I did. I know GB wants to focus on four
sessions, but I can’t remember the titles for all of the sessions, and who will present in
each. I have some things down, and they are below.

This section should consist of four strong break-out sessions. Each session will have a facilitatyr and 2-

3 panelists to discuss how their state has made progress on this topic. Ideas:
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a. Selection and Preparation, Mentoring and Internships,
Al — Auburn Team- Selection and Preparation University/district Partnerships
WVA- Marion County and Fairmount University

b.  Mentoring and internships
AR — Terri Dorrough

¢. Licensure and Evaluation 2??

d. 272

Then AL- John Bell- Professional Development form Current School Leaders (Move to Friday?)
T'N- Kim Fisher- Changes in Licensure

Or Mark Maddox- A Commission driven Approach to Redesign

DE — Jackie Wilson- (LEAD) Leadership Evaluation or Succession Planning

KY — Jeane Fiene- WKU (or Lynn Wheat from LEAD Jefferson County)

Redsigned curriculum for school leaders

MD- Standards- Creating an Instructional Leadership Framework to Focus Redesign on Student
Achievement

3:00
Break — Browse Materials and Network

3:15

State Team Work: Session B

What Have We Learned from Other States that Might Help Us Move Forward on Redesign?
(Team members discuss the initiatives in each state and report out)

Session Facilitator

Kathy O’Neill, Director of Improving School Leadership Initiative, SREB

States should use this time to work with their teams to report back on what other states are

doing, and figure out what their own next steps should be. Where are they now, and what steps

do they need to take to accelerate the process?

3:45 p.m.

Team members report out

4:00 p.m.
Conversations with Other States.
o select a list of topics participants might wish to talk about informally with each other
o post these at the beginning of the day on Thursday so participants have some time to
think about what they want to talk about as they move through the day — they might
even add several to the list if they wish
» ask someone who has some knowledge/facilitation skills to "Host" the conversation and
assign a spot for the conversation to take place. The host could write his/her name at the
top a chart and participants who wanted to discuss the topic could write in their names -
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and of course anyone who wanted to join a conversation but didn't want to put their
name on the chart could just go to the appropriate spot and participants could be free to
roam from one conversation to another as they pleased

e schedule it at 4:00 to 5:00 and expect it to last at least an hour, but don't limit it; let
them go on as long as the participants wish

» have voluntary, brief report-outs on the conversations at the opening of the program on
Friday morning - not all might choose to report. Focus report-outs on What did we talk
about, what were some of the issues we surfaced; promising practices; suggestions for
how they might have future conversations

5:00 p.m.

Adjournment

5:30 p.m.
Reception
(location)

6:00 p.m.
Dinner

(Discuss the work of the other Wallace grantees)

How Wallace Foundation Is Helping States and Districts Create Cobesive, Learning-centered
Leadership System

Richard Laine- Wallace Foundation

NOTE: We need to find some time on Thursday afternoon for a panel, led by Dr. Bottoms, to
discuss alternative preparation programs. Can universities truly respond to the urgency for new
leaders, or do we need to look at alternative programs?
Panel should consist of someone from New Leaders, someone from universities. Ideas for
discussion:
GB would ask New Leaders what they can do that universities can’t
Then ask universitly representative why they cannot accomplish things listed by New
leaders. What can they do that New Leaders can’t?
Going back to New Leaders — You are looking at an average cost of $X to train each
leader. For the added cost, how do we know we’re getting added value?
Basic theme of panel: Do we need a new system? Do we need to look at creating an entity
affiliated with the university, but outside of the rules of the university, that could move more
quickly on these issues?

8:00
Adjournment
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Friday, May 11, 2007

(location)

7:30 a.m.
Breakfast Buffet
(location)

8:30
Reflections on Day 1-
Gene Bottoms

NOTE: New ideas for Day 2:
Yvonne will discuss what state departments are doing with districts and schools, instead
of Wachovia information.
Bring in Charleston Superintednent, Monroe Superintednent, GLISI — get handouts
from each person to pass out to participants.
Friday morning — do a “teaser” for the working conditions piece that Susan and Betty are

developing.

8:45

Guest presenter (Possibilities- Governor Riley, Debra Meyerson, Joe Murphy, Deb Page see final page)
GLISI is a good idea here, since I will be using GA as the exemplar for the indicator on providing
training and assistance to low-performing schools in the Progress Report.

(Maybe here we let GLISI present about how they are working with struggling school and
district teams. We would not use them as a breakout then. This would be a good segue into
what Yvonne is doing.)

Try to get Gail Hulme for this.

9:30

Questions and answers

10:00

How Can States Support Learning-centered School Leadership?

Yvonne Thayer, Director of Leadership Development, SREB

What can states do to help districts develop Learning-focused Leadership Teams in Low
performing Schools?

What Can States Do to Increase Leadership Capacity in Low-performing Schools? - Yvonne
Thayer

What Can Districts Do to Provide Conditions for Successful School Reform ?— Susan Walker
11:00
Break — Room Check-out and State Team Work: Session C

Session Facilitator
Yvonne Thayer, Director of Leadership Development, SREB
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Team Discussion Prompts:

o What is our state doing to build leadership capacity in low-performing schools? What is our state
doing to create the conditions that allow teams of leaders to succeed in low-performing schools?

o What actions are needed by our state and local districts to build leadership capacity in low-
performing schools? What actions are needed by our state and local districts to create the
conditions that allow teams of leaders to succeed in low-performing schools?

11:45
Summary of State Team Work
Yvonne Thayer, Director of Leadership Development, SREB

12:00

Closing Comments and Final Reports from States on Key Actions
Session Facilitators

Gene Bottoms, Senior Vice President, SREB

Kathy O’Neill, Director of SREB Learning-centered Leadership Program

12:30
Adjournment

Possible speakers
Governor Riley AL
(Talk about how he has lead AL in their systemic reform)

Debra Meyerson -

Where are some exemplary programs and practices that states might adopt? universities and
states doing it right

or

Joe Murphy

Starting Redesign with Performance in Mind: What does a learning-focused school leadership
evaluation look like?

GLISI- Deb Page
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Agenda
Leadership Professional Development Task Force
February 26, 2007
9:00 a.m. - 3:00 p.m.

L. Welcome

II. Introduction

III. Review Work of Other Task Forces
IV. Quality Evaluation

V. Indicators of Success

VI. Matrix

VII. Delivery Methods

VIII. Adjourn

F:\Mary Jo\Leadership Professional Development Task Force\Agenda 2-26-07.doc vlb 2/22/07
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Conference Call 2-28-2007 / Re: Report to SREB Commission on April 9, 2007
866-262-1846 *7677102*
Is someone scribing this call for us?  No.

Participants?

Kathy O’Neill

Mary Jo Howland

Robbie Mitchell

Reginald Green — Univ of Memphis
Larry McNeal — Univ of Memphis

As for the purpose of the call- we will be discussing the presentation to the Commission April 9
and of course anything else you would like to discuss.

You will have as much time as you need so look over the list and when we talk let me know how
long you think it will take. You can use powerpoint or handouts or whatever works for you.

1) the composition of your redesign team, why they are on the team and the role they have
played so far.
Who SHOULD be on the team?

2) your recruitment and selection process and how is it different from what you used to do.
What worked, what would you change and what would you recommend to others.

3) what courses have you changed, how are they different from the original courses and what
faculty or adjuncts have you recruited or provided professional learning for to teach these
different courses

4) how are the university and district collaborating to ensure meaningful field base
experiences and internships. What works, what would you change and what would you
recommend to others.

5) how were your mentors chosen, how were they trained and how is your process different
from before.

6) what do you expect to have to share with the other universities and when will you be ready
to share your experiences (The task force group is looking at setting a final date for
recommendations to the commission and then to the state board at the end of this year.
Your input on this will be essential.)

7) what recommendations do you have about how the program approval process will have to

change to ensure that all universities are offering this kind of academic rigor and
meaningful field experiences in their programs.

8) what recommendations do you have for the commission about policies and procedures
that need to change to support this process you are going through and to provide what is
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needed to prepare leaders in this way in all TN universities in the future. There needs to
be funding for district mentor supplements.

Notes from call —
Kathy moderated.

Kathy - Purpose is to discuss the full commission meeting on April 9" — our report will be “front
and center” of the meeting. Need to be prepared.

Composition of redesign team — need to stress this to highlight partnerships

M Jo — You need to bring people, cohort members or principals or faculty — you need to bring
this to life for the commission. Need to hear from field — at this point they have just been reading
— they need to really understand how this is working and how it’s different. ~ Make legislators
understand.

Rob — Pay subs from grant? Yes.

Reg — Pay travel from grant? Yes.

My note — Kelly? Linda?

Kathy — Have to remember you are making it live AND educating them. Stress the need for 1.
Mentors and 2. Field based experiences.

Also give reality of what it takes to do it this way — smaller cohorts, requires partner with districts,

high ed faculty position to monitor?

M] — There will be people in higher ed who will use the information you provide to go back to
their schools and convince their colleges to do it this way.

Reg — What kind of evidence do you mean?
Kathy — How does it look different? Viewpoint from mentor, principal, candidate, etc.
For higher ed, may also mean expanded degree offerings — curriculum specialist, master teacher,

not all fall under ed leadership.

Kathy — At some point other universities will have to be made aware of this — when ready to call
the other univ in?

Larry — have to remember that faculty members do not like changes on a short timeline, so

dialogue should begin in the fall.
Kathy - A group already in place to act as catalyst?
Reg — Tn Assoc of Professors of Education Admin (??) — convene this group — Jane at MTSU —

Memphis can oversee getting this group together in middle Tennessee.
Rob - Eric has to answer for us, I would think at least one full year.
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Kathy — USDOE’s goal for grant is how many did we graduate and place that were prepared at a
higher level of ability and readiness than before?
M]Jo — and impacts student achievement?

Kathy — no way to measure that in the grant cycle due to timeline. But SREB will follow and
measure them in placements.

My note — can ETSU advocate for this change?

Larry — when will new TN standards be accepted?

M]Jo - passed on first reading — but probably not actually pass until end of first cohort
Reg — so these two univ are piloting the new standards?

Kathy — YES

My note — Tough to do in redesign when we didn’t have the standards to go by.

M Jo — eventually we can motivate higher ed by saying you’ll lose your program if you don’t
change, but we need to be able to motivate for quality as well

Kathy — need to remember this is not prescriptive, every program won’t look exactly alike, but
there are core elements that each program must have

Rob - so for April 9 th — formar?

Kathy — panel discussion with a lead person from each univ — Moderator? - Kathy or Gary or
Mary Jo —

M Jo — we are working on a MWPP format — Meeting Without Power Point — this needs to be
“real people” — there will be a LOT of questions

Kathy — also have to remember to make sure they know what they’re talking / asking about

M Jo — there will be questions prepared beforehand — we will share — with this group — you may
just say a few things, then end up taking questions the rest of the time

Kathy — want to tell a story, so order of questions is important.
Reg — handouts required? Can bring but not required, not a formal report.

M Jo — it’s more important that they understand how this is really working than that the
presentation is slick

Agenda for April 9 will go out this week.
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Agenda
Joint Meeting of the
Administrator Standards Task Force
and the
Licensure & Evaluation Task Force
March 1, 2007
9:00 a.m. - 3:00 p.m.

IX. Welcome

X.  Introduction

XI. Task Force Updates

XII. Develop Time Line/Work Plan

XIII. Align Standards with Licensure

XIV. Licensure Process

XV. Align Standards to Performance Evaluation

XVI. Adjourn

F:\Mary Jo\Joint Meeting of Administrator Standards & Lic & Evaluation Task Forces\Agenda 3-1-07.doc vlb 2/9/07
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SREB Leadership Module—Organizing the Learning Environment

Monday, March 5"

Morning Session

Day Three
8:00-4:00

Review Game with Question Cards

Key Learning Points

Organizing Space, Part Two

Homework Debrief: Small Group Sharing/Team Presentations

[ )

[ )

[ )

[ ]
Lunch

Afternoon Session

Case Study

Space
Time
People

Financial Resources

Summary and Portfolio Assignment

Wrap-Up Activity

Summary of Big Ideas

Evaluations/Learning Journal

Adjourn
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SREB Leadership Curriculum Module Training: March 12-14, 2007
General Agenda

Sunday, March 11:
7:00 pm - Presenter's Meeting, Jackson Room

Monday, March 12:

7:00-8:00 am - Registration

7:00-8:00 am - Continental Breakfast, Grand Ballroom Foyer
8:00-9:00 am — Overview Session, Salon B and C
9:00-11:30/12:30 - Training Sessions

10:00 am - Coffee Service available for breaks, Grand Ballroom Foyer
11:30-12:30 pm — Lunch group I, Lounge

12:30-1:30 pm — Lunch group II, Lounge

12:30/1:30-5:00 pm - Training Sessions

3:00 pm - Afternoon Break, Grand Ballroom Foyer

5:00 pm - Wrap-up meeting with Presenters

Tuesday, March 13:

7:00-8:00 am - Continental Breakfast, Grand Ballroom Foyer
8:00-9:00 am — Salon B and C

9:00-11:30/12:30 - Training Sessions

10:00 am - Coffee Service available for breaks, Grand Ballroom Foyer
11:30-12:30 pm — Lunch group I, Lounge

12:30-1:30 pm — Lunch group II, Lounge

12:30/1:30-5:00 pm - Training Sessions

3:00 pm - Afternoon Break, Grand Ballroom Foyer

Wednesday, March 14:

7:00-8:00 am - Continental Breakfast, Grand Ballroom Foyer
8:00-12:00 - Training Sessions

10:00 am - Coffee Service available for breaks, Grand Ballroom Foyer
12:00 - Lunch available, Grand Ballroom Foyer

2:00 pm - Adjourn
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AGENDA
Instructional Leadership
Working Conditions Task Force
March 19, 2007
9:00 — 3:00

L. Welcome and Introductions

II.  Background: Tennessee Leadership Redesign Commission

III.  The Change Framework

IV.  Research on Working Conditions

V. Describe Ideal Working Conditions

VI.  Current Working Conditions for Administrators in Tennessee

VII.  Develop a Work Plan

F:\Mary Jo\Working Conditions Task Force\Agenda 3-19-07.doc vlb 3/9/07
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~ Providing Principals the Support to Improve Teaching and Learning

This survey asks you for your perceptions of the support for improving teaching and learning provided to
school leaders by their districts. Please respond to each question considering all or most districts in your
state.

1. Adequate resources to do the job are essential to effective leadership. What
improvement is needed in your state to provide school leaders these resources?

Significant Minor
N Improvement i No need to -
improvement improvement i No opinion
needed improve
needed needed
Quality staff [ [ N F i
Timely data and information Il I = O =
Appropriate facilities and space [ | | [ i [ |
Meed-based resource allocations [ = =] B I

2. Autonomy and accountability for results are essential to effective leadership.
What improvement is needed in your state to give school leaders autonomy
while holding them accountable?

Significant Minor
e Improvement i No need to i
improvement improvement g No opinion
needed improve
needed needed
Ability to recruit, select and place { ] B B B [
teachers
Ability to move and dismiss teachers i3 O bl 1 [
Ability to distribute resources for B I B [ [
school's needs and goals
Accountability for school I B = il -

performance

3. Opportunities for professional development throughout a principal's career
are essential to effective leadership. What improvement is needed in your state
to provide these opportunities?

Significant Minor
i Improvement 5 No need to AEL
improvement improvement 2 No opinion
needed improve
needed needed
School district commitment to ] B I B B
professional learning 2 : y
Time for leaders to participate in . I =) - I
opportunities i g
Time for leaders to reflect on ‘o [ r [—‘ B
practices =
Opportunities for collaboration and B O B ] [

networking outside of the district

4. A district-wide focus on improving student learning is essential to effective
leadership. What improvement is needed in your state for districts to provide
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this focus for their school leaders?

g Sldhiicent Improvement : Hnor No need to .

improvement improvement : No opinion

needed improve
needed needed

Clearly articulated mission and ] I [ [ Fi
vision for the district .
Goals and objectives aligned to the | r‘ Jd 3"" r
district and tailored to the needs of
each school
Schoal boards committed to high [] . I [ ]
achievement for all children
District superintendents M - |'“ r“ r”“
knowledgeable of curriculum,
instruction

5. District-level support for improving student learning is essential to effective
leadership. What improvement is needed in your state for districts to provide
school leaders support for improving student learning?

Significant Minor
: Improvement : No need to o
improvement improvement : No opinion
needed improve
needed needed
School community support for B [] B Il B

improvement decisions made by

school leaders

Board of Education support for [ = | = =
improvement decisions made by

school leaders

Central office support for I = [ r B
improvement decisions made by T T

school leaders

Teacher support for improvement B [] B [} [
decisions made by school leaders

Consistent implementation of district B I [l | [“"‘
goals

6. Clearly defined roles and authority are essential to effective leadership. What
improvement is needed in your state for districts to clearly define the role and
authority of school leaders in improving teaching and learning?

Significant Minor
: Improvement . No need to i
improvement el improvement e No opinion
needed needed bioxe

Clearly defined job expectations and [ B B & B
instructional leader role
Regular feedback on job B [ I I |""'
performance
Communication from the top B B B f" ;"‘“
down/bottom up = o
School board and district personnel I O [l I l—*

who respect the authority of the
school leader
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II.

III.

IV.

VI.

VII.

VIII.

IX.

Appendix A.14
April 8-9, 2007

AGENDA
EDUCATION LEADERSHIP REDESIGN COMMISSION
Nashville, TN
April 9, 2007
9:30 a.m. - 2:00 p.m.

Welcome and Introductions

Review Progress of USDOE Grant
e Review of Project
e Grant Time Line

Review SREB Benchmark Report for TN and other SREB States

Report from the Field
e Update from Selection and Preparation Task Force (Pilot Sites)
e Panel Discussion: East Tennessee State University, Greenville
City, Kingsport, University of Memphis and Memphis City progress

Tennessee Leadership Redesign Timeline

Lunch
Questions and Answers from Commission to Task Force Chairs

Task Force Reports
e Update from Standards Task Force
e Update from Licensure and Evaluation Task Force
e Update from Professional Development and Induction
e Update from Working Conditions Task Force

SREB State Leadership Forum May 10- 11, 2007

Discussion about Commission Work
e Who is not around the table or involved?
e How do we work between meetings?
e When and how often should we meet as a group as attendance is
essential?
e Facilitation? Technical support?
e Next meetings: dates and focus of the work

Adjourn
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April 8-9, 2007

Instructional Leadership Redesign
Induction and Professional Development Task Force Update
Presented to the Commission: April 9, 2007

Our Charge:

In order for schools to have principals who are effective instructional leaders able to affect
change in curriculum and instruction which will result in higher levels of learning for all
students, our task force is charged with developing a plan that aligns with the performance
standards and identifies the path of professional learning to mastery.

Our Work:

Odur task force has met three times focusing on the following:

Understanding the framework for and overview of Instructional Leadership Redesign
Examining what actually occurs in Tennessee within this area (“what is”)

Reviewing research based best practices (“what should be”)

Looking at what other states are doing which are effective in the area of instructional
leadership

Began the discussion of the “gap” between “what is” and “what should be”

Began initial work on a performance based framework utilizing a rubric design that
will be aligned with the Tennessee Standards for Instructional Leaders

VV VVVY

Our Future:
In the coming months, we expect to:
» Continue our review our study of best practices with regard to instructional
leadership
Further develop the performance based framework design
Meet with the Licensure and Performance Evaluation Task Force
Identify resources, training, and support necessary for the progression from novice
leader to accomplished and beyond

Y VYV

Respectfully Submitted by: Dr. Sharon Roberts, Chair of Induction and Professional
Development Task Force 419707
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Agenda

Appendix A.15
April 27, 2007

Leadership Professional Development Task Force

April 27, 2007
9:00 a.m. - 3:00 p.m.

XVII. Welcome

XVIII.Review Work of Task Forces
XIX. Developing a Survey

XX. Organization of Literature
XXI. Matrix Development

XXII. Adjourn

F:\Mary Jo\Leadership Professional Development Task Force\Agenda 2-26-07.doc vlb 4/16/07
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SREB

LEARNING-
CENTERED

LEADERSHIP
INITIATIVE

Appendix A.16
May 10-11, 2007

SREB Annual Leadership Forum:

Creating a State System for Preparing Learning-
centered School Leaders

Forum objectives:
V' To understand the type of leadership needed to achieve SREB and state goals for improved

student achievement;

V' To understand the process for designing a statewide learning-centered school leadership system
and assessing state progress; and

V' To understand the process for assisting districts to increase leadership capacity in low-
’4 y
performing schools and create conditions that enable principals to improve curriculum,
instruction and student achievement.

Agenda

Thursday, May 10, 2007
Salons E, F, G & H, Atlanta Airport Marriott

8:00 a.m.
Registration and Continental Breakfast

8:30 a.m.
Welcome
David Spence, President, SREB

9:00 a.m.
Topic 1: Where Does Your State Stand in Achieving a Cohesive, Learning-centered School

Leadership System?
Gene Bottoms, Senior Vice President, SREB
Betty Fry, Director of Research and Publications, Learning-centered Leadership Program, SREB

10:15 a.m.
Break — Browse Materials
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10:30 a.m.

State Team Work A: Does Our State Have a Process for Creating a Cohesive, Learning-centered
School Leadership System?

Session Facilitator

Kathy O’Neill, Director, Learning-centered Leadership Program, SREB

Team Discussion Prompts:
o What obstacles are preventing our state from taking the learning-centered leadership redesign system to scale?

o How can we overcome these obstacles?

12:00 p.m.

Report Out from State Teams

Session Facilitators

John Bell, Coordinator, Office of Leadership Development, Alabama Department of Education (Salon A)
Jeanne Burns, Associate Commissioner, Louisiana Board of Regents/Governor’s Office (Salon B)

Gary Nixon, Executive Director, Tennessee State Board of Education (Salons E-H)

Phil Rogers, Executive Director, Kentucky Education Professional Standards Board (Hartsfield Room)

12:30 p.m.
Lunch, Southside Lounge

1:30 p.m.

Topic 2: If We Level the Playing Field, Is There More Than One Way to Provide Quality Leadership

Preparation?

Panel Facilitator

Caroline Novak, President, A+ Education Foundation, Alabama

Panel

Fred Dembowski, Endowed Professor and Department Head, Educational Leadership & Technology,
Southeastern Louisiana University

Billy Kearney, Executive Director, Memphis, New Leaders for New Schools, Tennessee

Margaret Kelliher, Director of Professional Development, Meline Kasparian Professional Development Center,

Springfield Public Schools, Massachusetts
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2:30 p.m.

Appendix A.16
May 10-11, 2007

Topic 3: What Steps Have Other States Taken to Prepare Learning-centered School Leaders? Getting
the Conditions and Core Components Right
(Breakout Sessions)

A.

Leadership Standards (Salon A)

Panel Facilitator

Yvonne Thayer, Director of Leadership Development, Learning-centered Leadership Program, SREB
Panel

Debbie Daniels, SAELP Director, Kentucky Department of Education

Mary Gunter, Education Leadership Coordinator, Arkansas Tech University

Tom Shortt, Executive Director, Virginia Association of Elementary School Principals

. Selection and Preparation (Salon B)

Panel Facilitator

Kathy O’Neill, Director, Learning-centered Leadership Program, SREB

Panel

Ann Dulffy, Policy Director, Georgia’s Leadership Institute for School Leadership

Jim Phares, Superintendent, Marion County Schools, West Virginia

Nathan Roberts, Director of Graduate Studies in Education, University of Louisiana at Lafayette

Lynn Wheat, Director, Administrator Recruitment & Development, Jefferson County Public
Schools, Kentucky

. Mentoring and Internships (Salons E-H)

Panel Facilitator

Betty Fry, Director of Research and Publications, Learning-centered Leadership Program, SREB

Panel

Betty Alford, Chair, Department of Secondary Education and Educational Leadership, Stephen F.
Austin University, Texas

Cheryl Gray, Coordinator of Leadership Curriculum Development and Training, Learning-centered
Leadership Program, SREB

Sharon Southall, Assistant Vice President for Teacher Quality & Leadership, University of Louisiana
System

. Licensure, Professional Development and Evaluation (Harsfield Room)

Panel Facilitator

John Bell, Coordinator, Office of Leadership Development, Alabama Department of Education

Panel

Troyce Fisher, SAELP Grant Director, lowa Department of Education and School Administrators
of Iowa

Mary Jo Howland, Deputy Executive Director, Tennessee State Board of Education
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3:30 p.m.
Break — Browse Materials

3:45 p.m.

State Team Work B: What Have We Learned from Other States that Might Help Us Move Forward
on Redesign?

Session Facilitator

Kathy O’Neill, Director, Learning-centered Leadership Program, SREB

Team Discussion Prompts:
o Whart have we learned from other states?
o What do we need to apply to our own state and what can we use from what we ve learned?
o Whar will we need to put the necessary steps into place, both immediately and long-term?

4:30 p.m.

Conversations with Other States

Participants are encouraged to use this time to converse with other state teams and collaborate on methods for creating a
system for preparing learning-centered school leaders, challenges to creating such a system and methods for overcoming
these challenges.

5:30 p.m.

Reception, Southern Ballroom

6:00 p.m.
Dinner, Southern Ballroom

Topic 4: Preparing School Leaders to Lead Learning
Session Facilitator

Gene Bottoms, Senior Vice President, SREB

Presenter

Richard Laine, Director of Education, The Wallace Foundation

A new study commissioned by The Wallace Foundation provides evidence that exemplary school leader training
programs produce more diverse principals who are more focused on instruction and are more committed to serving high-
needs students. This presentation will highlight key findings of the report, which sheds more light on the features,
qualities and costs of effective school leader training programs. Additionally, as a spokesperson for the national Wallace
initiative of improving leadership, Richard will provide lessons being learned and examples of actions states and districts
are taking to improve the training of school leaders and the conditions in which they work.

8:00 p.m.
Adjournment
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Friday, May 11, 2007

Salons E, F, G & H

7:30 a.m.

Breakfast Buffet, Southside Lounge

8:30 a.m.

Reflections on Day One by State School Superintendents and Legislators
Panel Facilitator

Gene Bottoms, Senior Vice President, SREB

Panel

Hank Bounds, State Superintendent of Education, Mississippi

David Cook, State Representative, Arkansas House of Representatives

Jon Draud, State Representative, Kentucky House of Representatives

Sandy Garrett, State Superintendent of Schools, Oklahoma

9:00 a.m.

Topic 5: Getting the Policies, Incentives and System Right: What States and Districts Can Do to
Help Well-trained School Leaders Improve Student Learning

Panel Facilitator

Gene Bottoms, Senior Vice President, SREB

Panel

Billy Cannaday, Superintendent of Public Instruction, Virginia Department of Education

Richard Laine, Director of Education, The Wallace Foundation

Susan Walker, Research Associate, Learning-centered Leadership Program, SREB

10:00 a.m.
Break — Browse Materials

10:15 a.m.

Topic 6: How Can States Build and Support Leadership Capacity in Low-performing Schools?

Panel Facilitator

Yvonne Thayer, Director of Leadership Development, Learning-centered Leadership Program, SREB

Panel

Mark A. Bounds, Deputy Superintendent, Division of Educator Quality and Leadership, South Carolina
Department of Education

Reginald Green, Director of the Center for Urban School Leadership, University of Memphis, Tennessee

Nancy McGinley, Chief Academic Officer, Charleston County School District, South Carolina
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11:00 a.m.

State Team Work C: Where Does Our State Stand in Building Leadership Capacity to Improve Low-
performing Schools? Development of Action Steps

Session Facilitator

Yvonne Thayer, Director of Leadership Development, Learning-centered Leadership Program, SREB

12:00 p.m.

Summary of State Team Work

Session Facilitator

Yvonne Thayer, Director of Leadership Development, Learning-centered Leadership Program, SREB

12:15 p.m.

Closing Comments

Gene Bottoms, Senior Vice President, SREB

Kathy O’Neill, Director, Learning-centered Leadership Program, SREB

12:30 p.m.
Adjournment
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About the SREB Learning-centered Leadership

Program

SREB’s aim is to create leadership programs that prepare aspiring principals and school leadership teams
to aggressively lead improvement in curriculum, instruction and student achievement. The Leadership
Program stimulates and supports states in this effort through these major activities:

Conducting research on the preparation and development of school principals and preparing
benchmark reports that track the progress of SREB states in achieving the Challenge to Lead goal:
Every school has leadership that results in improved student performance—and leadership begins with
an effective school principal.

Developing training modules that support aspiring principals’ preparation and current principals’
on-the-job application of knowledge and practices that improve schools and increase student
achievement, and preparing trainers to deliver the modules through university preparation
programs, state leadership academies and other professional development initiatives.

Providing guidance and technical assistance to states interested in leadership redesign and keeping
policy-makers aware of the urgency for change, spurring them to action and maintaining
momentum by convening annual forums and disseminating publications focused on key issues.
Assisting states to develop policies and plans for providing high-quality training and assistance to
leadership teams in low-performing schools that result in improved school and classroom practices
and increased student achievement.

The Leadership Program is supported by these staff members:

Gene Bottoms, Senior Vice President

Kathy O’Neill, Director, Learning-centered Leadership Program, SREB

Betty Fry, Director of Leadership Research and Publications

Yvonne Thayer, Director of Leadership Development

Cheryl Gray, Coordinator of Leadership Curriculum Development and Training
Susan Walker, Research Associate

Emily Snider, Administrative Assistant/Editor

Ashley Brookins, Administrative Assistant
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SREB Ciritical Success Factors for School Leaders

Through literature reviews and research data from its own school reform initiatives, SREB has identified 13
Critical Success Factors (CSFs) associated with principals who have succeeded in raising student achievement in
schools with traditionally “high risk” demographics. These factors, organized under three overarching
competencies, are the driving force for the work of SREB’s Learning-centered Leadership Program.

Competency I: Effective principals have a comprehensive understanding of school and classroom practices that
contribute to student achievement.

CSF 1. Focusing on student achievement: creating a focused mission to improve student achievement and a
vision of the elements of school, curriculum and instructional practices that make higher achievement

possible.

CSF2.  Developing a culture of high expectations: setting high expectations for all students to learn higher-
level content.

CSF 3.  Designing a standards-based instructional system: recognizing and encouraging good instructional
practices that motivate students and increase their achievement.

Competency II: Effective principals have the ability to work with teachers and others to design and implement
continuous student improvement.

CSF 4.  Creating a caring environment: developing a school organization where faculty and staff understand
that every student counts and where every student has the support of a caring adult.

CSF5. Implementing data-based improvement: using data to initiate and continue improvement in school
and classroom practices and in student achievement.

CSF 6. Communicating: keeping everyone informed and focused on student achievement.

CSF7.  Involving parents: making parents partners in students’ education and creating a structure for parent

and educator collaboration.

Competency I1I: Effective principals have the ability to provide the necessary support for staff to carry out sound school,

curriculum and instructional practices.

CSF 8.  Initiating and managing change: understanding the change process and using leadership and
facilitation skills to manage it effectively.

CSF9. Providing professional development: understanding how adults learn and advancing meaningful
change through quality sustained professional development that leads to increased student
achievement.

CSF 10. Innovating: using and organizing time and resources in innovative ways to meet the goals and
objectives of school improvement.

CSF 11. Maximizing resources: acquiring and using resources wisely.

CSF 12.  Building external support: obtaining support from the central office and from community and parent
leaders for the school improvement agenda.

CSF 13.  Staying abreast of effective practices: continuously learning from and seeking out colleagues who
keep them abreast of new research and proven practices.
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2007 Center for Urban School Leadership

Building Leadership Capacity for Effectiveness

Friday, May 18, 2007, 9:15,a.m. - 11:15,a,m.
The Workshop Series.

Building Learning Communities through Instructional Leadership
Dr. Kathy O'Neill, Director, Leadership Initiative

ROOM W116

This session is designed to share research about the critical
success factors exhibited by school leaders who have contributed
significantly to school improvement and increased student
achievement during these times of greater accountability and
higher standards. School improvement strategies and success
stories will be included. Participants will leave with improvement
ideas for building learning communities in their own schools and

' school systems.

I-“.'Tr:imsfc)rming Schools 'I-'hrough Leadership
(Systemizing, Synchronizing, Sustaining, and Succeeding)

Mr. Michael A. Pitts, Executive Director- School Reform Team 2
Atlanta Public Schools

ROOM W115

This workshop is centered around the development of
competent systems that require several significant shifts/from
unconnected thinking to systems thinking, from an environment
of isolation to one of collegiality, from perceived reality to
information-driven reality, and from individual autonomy to
collective autonomy and collective accountability.

Designing a School Community Public Relations
Program

Ms. Kelley Evans, Project Assistant and Public Relations
Coordinator, Center for Urban School Leadership

ROOM W112

Public relations and marketing communications are valuable in
internal and external support. The main goal of public relations
is to give a clear explanation of issues and to handle crises in

a professional manner. In a large public school system stake
holders need to feel comfortable with quality public relations to
build trust and confidence for school programs. This session will
provide public relations techniques that can be used to establish
two way communications between your school and your public.
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May 17-21, 2007

Center for Urban
presents

Fourth Annual
Leadership
Conference

Building Leadership Capacity for Effectiveness

= fer < Friday and Saturday, May 18 and May 18, 2007-$140 per
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Appendix A.19
May 31, 2007

Greene-King Steering Committee/Mentor’s Meeting

Agenda
May 31, 2007
I. Program Development Status Report ~ -Eric
Glover
o Summary of Design Commission Meeting (April
9 in Nashville)
-TN Standards

-Possible licensure changes
-Mentoring possibilities
o The evolution of our program
II. Preview of Intern Handbook Draft- Pam Scott
ITI. Discussion of Mentor and Candidate needs
o What’s working?
o What could be better?
IV. Other?
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June 14, 2007

Education Leadership Redesign Task Force Meetings

June 14, 2007 9 a.m.

Working Conditions Task Force

State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

June 15, 2007 9 a.m.
Joint Meeting of 3 Task Forces:
Administrator Standards Task Force
Licensure & Evaluation Task Force
Leadership Professional Development Task Force
State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

July 16, 2007 9 a.m.
Joint Meeting of 3 Task Forces:
Administrator Standards Task Force
Licensure & Evaluation Task Force
Leadership Professional Development Task Force
State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

July 17, 2007 9 a.m.

Working Conditions Task Force

State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

August 7, 2007 9 a.m.
Joint Meeting of 3 Task Forces:
Administrator Standards Task Force
Licensure & Evaluation Task Force
Leadership Professional Development Task Force
State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

August 8, 2007 9 a.m.

Working Conditions Task Force

State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

August 31, 2007 9 a.m.
Joint Meeting of all 4 Task Forces:
Administrator Standards Task Force
Licensure & Evaluation Task Force
Leadership Professional Development Task Force
Working Conditions Task Force

1st Floor Conference Room -- Andrew Johnson Tower
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Dear Principal,

Recently legislators passed a law that requires extensive accountability
from principals. At the same time a state commission has been charged
with redesigning the way school leaders will be selected, prepared,
licensed, evaluated and supported. Your input is essential to ensure the
commission understands your perceptions of the supports needed to do
your job.

Please click on the survey link to respond to a short survey (less than 10
minutes). All survey responses are anonymous and will be sent directly
to SREB for tabulation.

Thank you for your quick and thoughtful response. Surveys will be
collected until July 13, 2007. SURVEY LINK

For more information on the accountability legislation:
http://tennessee.gov/sos/acts/105/pub/pc0376.pdf

For more information about the Leadership Redesign Commission:
http://info.tnanytime.org/sbe/?p=58
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Education Leadership Redesign Task Force Meetings

June 14, 2007 9 a.m.

Working Conditions Task Force

State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

June 15, 2007 9 a.m.
Joint Meeting of 3 Task Forces:
Administrator Standards Task Force
Licensure & Evaluation Task Force
Leadership Professional Development Task Force
State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

July 16, 2007 9 a.m.
Joint Meeting of 3 Task Forces:
Administrator Standards Task Force
Licensure & Evaluation Task Force
Leadership Professional Development Task Force
State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

July 17, 2007 9 a.m.

Working Conditions Task Force

State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

August 7, 2007 9 a.m.
Joint Meeting of 3 Task Forces:
Administrator Standards Task Force
Licensure & Evaluation Task Force
Leadership Professional Development Task Force
State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

August 8, 2007 9 a.m.

Working Conditions Task Force

State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

August 31, 2007 9 a.m.
Joint Meeting of all 4 Task Forces:
Administrator Standards Task Force
Licensure & Evaluation Task Force
Leadership Professional Development Task Force
Working Conditions Task Force
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Education Leadership Redesign Task Force Meetings

June 14, 2007 9 a.m.

Working Conditions Task Force

State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

June 15, 2007 9 a.m.
Joint Meeting of 3 Task Forces:
Administrator Standards Task Force
Licensure & Evaluation Task Force
Leadership Professional Development Task Force
State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

July 16, 2007 9 a.m.
Joint Meeting of 3 Task Forces:
Administrator Standards Task Force
Licensure & Evaluation Task Force
Leadership Professional Development Task Force
State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

July 17, 2007 9 a.m.

Working Conditions Task Force

State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

August 7, 2007 9 a.m.
Joint Meeting of 3 Task Forces:
Administrator Standards Task Force
Licensure & Evaluation Task Force
Leadership Professional Development Task Force
State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

August 8, 2007 9 a.m.

Working Conditions Task Force

State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

August 31, 2007 9 a.m.
Joint Meeting of all 4 Task Forces:
Administrator Standards Task Force
Licensure & Evaluation Task Force
Leadership Professional Development Task Force
Working Conditions Task Force
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Education Leadership Redesign Task Force Meetings

June 14, 2007 9 a.m.

Working Conditions Task Force

State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

June 15, 2007 9 a.m.
Joint Meeting of 3 Task Forces:
Administrator Standards Task Force
Licensure & Evaluation Task Force
Leadership Professional Development Task Force
State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

July 16, 2007 9 a.m.
Joint Meeting of 3 Task Forces:
Administrator Standards Task Force
Licensure & Evaluation Task Force
Leadership Professional Development Task Force
State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

July 17, 2007 9 a.m.

Working Conditions Task Force

State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

August 7, 2007 9 a.m.
Joint Meeting of 3 Task Forces:
Administrator Standards Task Force
Licensure & Evaluation Task Force
Leadership Professional Development Task Force
State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

August 8, 2007 9 a.m.

Working Conditions Task Force

State Board of Education Conference Room
9th Floor — Andrew Johnson Tower

August 31, 2007 9 a.m.
Joint Meeting of all 4 Task Forces:
Administrator Standards Task Force
Licensure & Evaluation Task Force
Leadership Professional Development Task Force
Working Conditions Task Force
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Rough Draft of USDOE Proposal Outline: 7-26-07
General overview of discussion:

We discussed on our conference call that the area that we feel we have the most information
to pull from is the professional development we have provided to practicing principals in the
area of mentoring. We have data from our own research to use, there is national research and
data and we have a well developed module that was written from that data collected and used
for train the principal mentors for this project. Since our own study showed that training of
mentors was almost non-existent and that the quality of mentoring was not high, this gives
us the opportunity to make a case for having well-trained mentors who can improve the
performance of the candidates and even increase their own performance a school leader. The
experiences I have had in discussions with candidates and the trained mentors at both sites
have been amazing. They are articulate in how they describe the differences between these
experiences and previous experiences and how training has changed them.

Several questions to be answered that we have started to brainstorm during our phone
conversation (definitely just a draft) are:

e What are the characteristics superintendents and other district office administrators
look for in selecting mentors? (interviews with those responsible for selection)

¢ How are mentors who have been well-trained different from those who have not been
trained? (interviews about practice that may be conducted with supervisory faculty or
other observers)

® Do trained mentor principals perform at a higher level not only as a mentor but as a
school leader after mentor training as perceived by themselves and their teachers?
(surveys for principal mentors and their teachers- either the national LPI or our own
internship survey reworked a little)

® Do perspective candidates feel that trained mentors offer more support than non-
trained? (Interviews with candidates of trained mentors and non-trained mentors)

Possible Outline (See submission guidelines)
1) Overview of the original project (Cover page)

2) Why having well trained highly qualified mentors was an important goal in our project

e Building a case from our research for the need for quality mentoring and well-trained
mentors - (RTT study, Good Mentors....publication etc)

3) Questions to be answered by the research:

® What are the characteristics superintendents and other district office administrations
look for in selecting mentors?

¢ How are mentors who have been trained different from those who have not been
trained?
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® Do trained mentor principals perform at a higher level after training as perceived by
themselves and their teachers?
® Do perspective candidates feel that trained mentors offer more support than non-
trained?
4) Time line matched with suggested activities, tools to be used and personnel responsible.

5) Clear explanation of how this will enhance the original project and have educational
significance and what it will add to the profession.

Check on Appendices and whether or not we can have more than the original 10 pages to

include new vitas for those not involved in the original project and for sample surveys,
interview questions etc.
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July 16, 2007
Education Leadership Redesign Commission Members --

Hello there. Dr. Nixon requested that I send you the attached memo regarding the next meeting
of the Education Leadership Redesign Commission. The next meeting has been set for August 6,
2007, beginning at 9 a.m. in the State Board of Education's Conference Room located on the 9th
floor of Andrew Johnson Tower.

Those needing lodging the night of August 5, 2007, (Sunday) should contact the Nashville
Metro Center Spring Hill Suites at 1-800-228-9290 or 615-244-5474 as soon as possible to
make your reservations. Several hotels are already sold out, so if you need lodging please call
now. Mention you need the state rate ($99) when making your reservation and also when
checking into the hotel. The hotel is located at 250 Athens Way.

Parking is located across the street from our building at Bob's Parking. From James Robertson
Parkway, turn onto 8th Avenue North. Go about one-half block and turn left at the first stoplight
onto 10th Circle North. Bob's Parking is the small gravel parking lot on the right. From the
Spring Hill Suites, turn onto Metro Center Blvd. (this changes to 8th Avenue North when you
cross over the interstate going towards town). Turn right onto 10th Circle North at the stoplight.
Bob's parking is on the right. The cost to park at Bob's is $5 and must be paid before coming
over to the building. Get a receipt and we will reimburse you for the parking charge. Please do
not park behind the building because those are assigned parking spaces and you will be towed.

We look forward to seeing everyone soon.

Vicki Burger

Vicki L. Burger

Administrative Services Assistant 2
State Board of Education

9th Floor - Andrew Johnson Tower
710 James Robertson Parkway
Nashville, TN 37243-1050

(615) 532-3532

(615) 741-0371 Fax
Vicki.Burger@state.tn.us
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STATE OF TENNESSEE
STATE BOARD OF EDUCATION
PHIL BREDESEN 9th FLOOR, ANDREW JOHNSON TOWER GARY L.
NIXON
GOVERNOR 710 JAMES ROBERTSON PARKWAY EXECUTIVE DIRECTOR

NASHVILLE, TN 37243-1050
615-741-2966
www.state.tn.us/sbe

July 16, 2007

Dear Education Leadership Redesign Commission Members:

Please plan to attend a very important Commission meeting on August 6, 2007. A draft of
the entire redesign program is ready for 1" reading.

With your permission the entire program will be presented to the State Board of Education
at the August 10, 2007, meeting.

All the task forces have worked many hours on this project. Their continuous hard work has
significantly moved the entire timeline forward.

Your input is essential.  Please RSVP to Vicki Burger at 615-532-3532 or
Vicki.Burger@state.tn.us by July 20 whether you will or will not be able to attend this
meeting.

Sincerely,

B M

Executive Director

GLN:MJH:vlb
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Edits by KO - August 8, 2007

Proposal for Supplemental Funding US DOE School Leadership Program Grant
Building Capacity for Redesign of Preparation of School Leaders

Submitted by the Southern Regional Education Board (SREB) in collaboration with its partners:
Tennessee Department of Education
East Tennessee State University and University of Memphis
Kingsport County, Memphis and Greeneville City Schools

Project Scope

This proposal provides for an expanded evaluation of the effectiveness and impacts of two
principal preparation programs, which have been redesigned to prepare leaders who have the
technical knowledge, skills and the will to improve curriculum, instruction and student
achievement in low-performing schools. The successful redesign of these programs is a crucial
part of a larger project that aims to build capacity at the state level in Tennessee to redesign the
entire school leadership system so all schools leadership that improves school and student
performance. Tennessee will use the results of the evaluation to develop or change state policies
and procedures and develop plans for redesigning all of its principal preparation programs. The
two universities and three school districts involved in the program redesign and evaluation
process will use the information to increase the effectiveness and impacts of their programs and
provide good models to assist other universities and districts. The Southern Regional Education
Board (SREB) will use the knowledge gained from the study to help states, universities and
districts across the region and beyond to plan and implement effective redesigns of principal
preparation programs and evaluate their benefits to participants, districts, schools and students.
Additional funding and time will allow examination of the extent to which the redesign process
is increasing the supply of principal candidates who are well-prepared to serve low-performing
school, the effectiveness of various program components, and the degree to which graduates
apply in practice the research-based competencies known to improve student achievement and
the impact of their leadership on schools and student achievement.

Project Goals

¢ Gain a deep understanding of crucial issues related to the effectiveness and impacts of
principal preparation programs and their evaluation methods.

e Validate the effectiveness of two model principal preparation programs to provide
leaders who know how to improve curriculum, instruction and student achievement in
low-performing schools.

¢ Create new knowledge about the usefulness of various elements and aspects of
principal preparation programs in helping graduates lead the improvement of schools
and student achievement.

¢ Develop and test measures of program effectiveness and impact that Tennessee and
other states can use to monitor and evaluate the performance of all principal preparation
programs.

Project Objectives
¢ (Conduct an in-depth evaluation of crucial issues related to program effectiveness and
program impact such as: the participants’ perceptions of the effectiveness and on-the-job
usefulness of the various components of the redesigned preparation program.
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e Determine the extent to which graduates incorporate into their practice as school leaders
the research-based knowledge and skills for improving student achievement that the
programs are designed to develop.

e Measure the impact of graduates’ leadership on curriculum, instruction and student
achievement.

Rationale for Supplemental Funding

The proposed supplemental funding will be used to provide a more extensive evaluation study of
the effectiveness of redesigned principal preparation programs to prepare leaders who improve
student achievement in low-performing schools. SREB’s program of work funded by the U.S.
Department of Education builds capacity at the state level in Tennessee to reform leadership
preparation programs to better prepare effective school leaders for high-needs districts and
schools. The capacity-building process involves three major actions:

1. Work with key state agencies and policy-makers to create a commission to
recommend policy and develop plans for a statewide redesign of all components of
the school leadership system, especially leadership preparation programs that focus on
the principal’s responsibilities for improving curriculum, instruction and student
achievement;

2. Demonstrate how to develop collaborative partnerships between universities and
districts that work to a) co-design and deliver a quality preparation program
incorporating essential features of effectiveness identified through research and
reports on best practice; and b) select and prepare a cohort of aspiring school leaders
who can work with teachers to solve critical problems and close the achievement gap
and who have a passion for serving low-performing schools; and

3. Provide effective models of preparation program redesign to meet the need for
improved student achievement in districts and schools across the state of Tennessee.

SREB'’s recent annual progress report to the U.S. Department of Education reflects that the work
to date is on schedule, meets the objectives proposed, and is producing significant outcomes in
relation to each of the above actions. More funding and time is needed to allow a more in-depth
evaluation of crucial issues related to program effectiveness and program impact, such as the
participants’ perceptions of the effectiveness and on-the-job usefulness of the various
components of the redesigned preparation program; the extent to which graduates incorporate
into their practice as school leaders the research-based knowledge and skills for improving
student achievement that the programs are designed to develop; and the impact of their
leadership on curriculum, instruction and student achievement. A deep understanding of these
issues can help ensure that statewide implementation of the redesign process substantially
responds to the need for improved leadership in Tennessee’s low-performing schools and
provide a dependable model that can be emulated by other states. This understanding is the basis
for the SREB request for supplemental funding during year four of the project.

Alignment with Project’s Scope, Goals and Objectives

One significant outcome of the initial project is the introduction of university, district and current
school leaders to new knowledge, effective school research and teaching practices that help them
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work collaboratively in shaping the redesign of a leadership program to meet district needs for
improved student achievement. Another significant outcome is two model leadership preparation
programs that are aligned to a framework of key conditions for comprehensive school reform and
produce a cohort of graduates who are willing and able to improve student achievement in low-
performing schools.

The literature is replete with descriptions of innovative principal preparation programs and
advice about how to design programs based on various philosophies and viewpoints about
effective preparation, but findings from well-designed evaluations of the impact of such
programs on their primary beneficiaries — districts, participants and schools — are sparse.
Tennessee needs to know if redesigning principal preparation programs to better prepare
principals for the work of improving teaching and learning will make a difference in closing
achievement gaps in school and student performance before investing in scaling up the process
statewide. Evaluation is essential to strategically use the resources of the state to improve school
leadership and benefit student learning.

Since fall 2005, three school districts — Memphis City, Kingsport County, and Greeneville City
— and two higher education institutions — East Tennessee State University and University of
Memphis — have accomplished the following:
¢ Developed formal partnership agreements to work together to design and implement a
learning-centered principal preparation program;
¢ Implemented research-based processes for screening and selecting cohorts of aspiring
school leader candidates;
¢ Trained university faculties, district staff and mentor principals to design and
implement a preparation program with meaningful internship experiences that prepare
aspiring principals to lead changes in school and classroom practices and advance
student achievement;
¢ Developed and implemented new courses with content, varied instructional methods
and assessments that focus on real school problems and research-based factors for
improving school and student performance; and
e Participated in project evaluation activities that provided information that helps the
state make an effective plan for scaling up the redesign process and keeping the project
on track toward its goals.

SREB’s evaluation strategy outlined in the initial proposal included collecting, analyzing and
using data for three purposes:

1. Monitoring progress in achieving the project’s goals and objectives;

2. Measuring project outcomes including changes in state level processes, policies and
procedures, changes in university training programs and courses, changes in school
district policies and procedures, impact on K-12 students and teachers affected by
projects conducted by aspiring principals, and outcomes related to persons being
trained; and

3. Documenting project processes to enable replication in other states.

Specific evaluation questions aligned with these purposes have been identified for each year.
Year One questions focus on building collaborative partnerships, training on program redesign
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and development of new courses; Year Two questions on the quality of continued university-
district collaboration and delivery of the redesigned program; and Year Three questions on
evidence of outcomes achieved and information useful for refining state plans for scaling up
redesign. Less than seven percent of the initial project budget is allocated for evaluation
activities.

The Need for More Substantive Evaluation Research

The initial evaluation proposal is an effective design given the timelines, resources and
conditions afforded by the terms of the initial project grant, yet it falls short of providing the
opportunity for more in-depth study of the project’s effectiveness in meeting the challenges of
providing high-quality leadership for low-performing schools. Additional funding and time will
make it feasible to examine the extent to which the redesign process is increasing the supply of
principal candidates who are well-prepared to serve low-performing school; the effectiveness of
various program components; and the degree to which graduates apply in practice the research-
based competencies known to improve student achievement and the impact of their leadership on
schools and student achievement. Specifically, data will be collected to answer these important
questions:

A. Measuring Impact on Principal Supply for Low-performing Schools

1. What percentage of participants recruited and admitted to the redesigned preparation
program successfully graduated from the program, compared with the percentage for
graduates of other university-based leadership preparation programs in the state
during the same time period?

2. What percentage of graduates of the redesigned preparation program applied for and
received a Tennessee principal’s license within two years of completing the program,
compared with the percentage for graduates of other university-based leadership
preparation programs in the state during the same time period?

3. What percentage of graduates of the redesigned preparation program were hired as
principals or assistant principals within two years of completing the program,
compared with the percentage for graduates of other university-based leadership
preparation programs in the state during the same time period?

4. What percentage of hired graduates serves as leaders of low-performing schools
compared with the percentage for graduates of other university-based leadership
preparation programs in the state during the same time period?

5. What percentage of graduates of the redesigned preparation program believe that they
are sufficiently prepared to serve as principal or assistant principal of a low-
performing school, compared with the percentage for graduates of other university-
based leadership preparation programs in the state during the same time period?

B. Measuring Program Impact on Participants’ L.eadership Practices

6. To what degree do program graduates hired as school principals or assistant
principals perceive using competencies developed during the redesigned preparation
program to lead the improvement of curriculum, instruction and student achievement?

7. To what degree do teachers in the program graduates’ schools perceive the graduates
using leadership practices that improve curriculum, instruction and student
achievement, as measured by factors deemed critical to the successful improvement
of low-performing schools?

8. To what degree do administrators in the district of program graduates perceive the
graduates using leadership practices that improve curriculum, instruction and student
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achievement, as measured by factors deemed critical to the successful improvement
of low-performing schools?

C.  Measuring Program Effectiveness in Preparing Principals to Improve Low-
performing Schools

9. Which components of the redesigned program do graduates hired as school principals
or assistant principals perceive to be most useful in helping improve student
achievement?

10. To what degree do school district leaders perceive the redesigned program as meeting
local needs for improving curriculum, instruction and student achievement, compared
with other university-based leadership preparation programs in the state during the
same time period?

11. To what degree do university leaders perceive the redesigned program as meeting
local needs for improving curriculum, instruction and student achievement, compared
with other university-based leadership preparation programs in the state during the
same time period?

D.  Measuring Impact of Program Graduates’ Leadership on School and Classroom
Practices and Student Achievement

12. What are the early indicators of the impact of the leadership of graduates of
redesigned programs on school and classroom practices and the achievement of
students in low-performing schools, as perceived by graduates and district
administrators and evidenced by student achievement data?

Table 1 describes the multiple measures for data collection and reporting by evaluation indicator
throughout the study. Table 2 provides the timeline by evaluation indicator and graduate cohort

group.

174



Table 1

Appendix A.26
August 8, 2007

Data Collection and Reporting by Evaluation Indicator

Evaluation Indicator*

Source of Evidence

Measure Reported

1. Graduation rate

University program admission

and completion records

Percentage by program

Tennessee Professional

. Standards Board records of Percentage
2. Licensure rate . o .
license applications and comparison
Candidate questionnaire
. ndi ionnair Percen
3. Hire rate Cg d. date quf.:st onnaire erce tgge
District questionnaire comparison
4. Percentage of graduates . . .
=rceitas £ ; Candidate questionnaire Percentage
serving in low-performing . : . .
District questionnaire comparison
schools
5. Perception of preparation for | Candidate questionnaire Central tendency by
leading low-performing school item

6. Perception of use of
competencies to improve student
achievement

Candidate questionnaire

Central tendency by
item

7. Teacher perceptions of
graduates’ leadership practices

Teacher questionnaire

Central tendency by
item

8. District administrator

. . . . 1
perceptions of graduates’ Administrator questionnaire g;:;tra tendency by
leadership practices
.P ion of useful f . . . 1
9. Perception of usefulness o Candidate questionnaire Centra tendency by
program components item

10. District perception of
usefulness of redesigned
program

District questionnaire

Central tendency by
item

11. University perception of
usefulness of redesigned
program

University questionnaire

Central tendency by
item

12. Impact of graduates’
leadership on school practices
and student achievement

Candidate and teacher
questionnaires
Candidate interviews
District interviews
District and state student
achievement reports

Central tendency by
item

Abbreviated case
study

Abbreviated case
study

Growth by subject,
level, subgroup

*Numbers assigned the evaluation indicators correspond with the numbers of the evaluation

questions preceding this table.
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Proposed Timeline for SREB Evaluation Research Study
M1 — University of Memphis May 2006 cohort

M2 — University of Memphis May 2007 cohort

M3 - University of Memphis May 2008 cohort

T1 - East Tennessee State University May 2008 cohort
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Data Collection and 2007 | 2008 2009 2010
Analysis Oct- Jan- Apr- July- Oct- | Jan- Apr- July- Oct- Jan- Apr- July-
(Evaluation Indicator) Dec Mar | June | Sept | Dec | Mar | June | Sept | Dec Mar | June | Sept
Candidate questionnaire I(VI ;(1) I(VI ;((2)) ?/I?m) zvlf((z)) |(\A§}((2))
1)(2)(3)(4)(5)(8)(11 4 3)(5 4 3)(5 3)(5
(N(2)3)(4)5)@®)(11) o) & | T o )
(4) (1) 1@ 1) (1)
T1(2)
(3)(5)
(8)
(1)
University program M1(1) M1(3) | M3(1) M2(3) M3(3)
arifacts (1)(3) M2(1 Ti(1) T1E)
State professional M1 M2 M3
licensure artifacts (2) T
District questionnaire M1(3) M2(3) M3
(3)9) © ) (3)9)
T1(3)
©)
Teacher questionnaire (6) M1 M2 M13
T
Administrator M1 M2 M3
questionnaire (7) T
University questionnaire M1 M2 M3
(10) 1N
District student M1 M1 M1 M1 M1 M1 M1 M1 M1 M1 M1 M1
achievement reports (11) | M2 M2 M2 M2 M2 M2 | M2 M2 M2 M2 M2 M2
M3 M3 M3 M3 M3 M3 M3 M3 M3 M3 M3 M3
T1 T1 T1 T1 T1 T1 T1 T1 T1 T1 T1 T1
State student achievement M1 M1 M1
reports (11) M2 M2 M2
M3 M3 M3
T1 T T1
Candidate interviews (11) M1 M2 M13
T
District interviews (11) M1 M2 M13
T
Culminating Evaluation M1
Report M2
M3
T1
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Budget Narrative

This request for supplemental funding is to support a three-year evaluation study that begins
October 2007 and continues through September 2010. The first cohorts of participants receiving
the full redesigned preparation program are scheduled to graduate in spring 2008 although
several candidates have been placed in leadership positions prior to graduation from the program.
Data will be collected on these candidates immediately but it is our intent to request a no-cost
extension at an appropriate point during 2007-2008 in order to collect two years of data (2008-
2010) on all of the candidates and their subsequent licensing and placement in school leadership
positions, perceptions of program effectiveness and usefulness based on their first- and second-
year experiences on the job, and their practices and impacts as school leaders.

Personnel- Salaries and Fringe Benefits

Dr. Betty Fry, the Director of Research and Publications for the SREB Learning-centered
Leadership Program will be the lead researcher for this project. The number of days listed is an
estimate of the time it will take for her to analyze the data collected by the researcher and prepare
a publication to report the finding.

Dr, Kathy O’Neill, the Director of the SREB Learning-centered Leadership Program, is the
present SLP grant project director. She will spend additional days on site with the university-
district partners and with the candidates once they are placed in school-based positions of
leadership to conduct interviews and distribute surveys as needed.

Ashley Brookins, the SREB Learning-centered Leadership Program Administrative Assistant,
will be responsible for all communication including but not limited to: mail outs or e-mails of
surveys; scheduling interviews; conducting phone information sessions; and organizing the
distribution of final documents and publications that result from this work

Travel

It is estimated that over the three years of this proposal (2007-2010) there will be a need to travel
to the school sites a minimum of 25 times to collect data. Much of the work will be conducted by
e-mail, webinars and phone conferences to keep costs reasonable but some work will require on-
site meetings.

Supplies

Survey development, software such as SPSS for data analysis, books and subscriptions to
conduct an in-depth literature review and stationary and materials for correspondence will be
purchased to support the program, data collection and personnel, both SREB and contract
workers. The $4000 equates to $800 per person over the three years.

Contractual

Dr. Lynn Minor, a research professor at Valdosta State University, and her graduate assistant
will support Dr. Fry in her research work and will conduct literature reviews, determine
appropriate surveys to be used, apply statistical packages and compile a data report to be used in
the final report. Dr. Minor has worked on several projects at Valdosta State University that have
resulted in the redesign of educational leadership programs. This project will allow her to study
the impact graduates of these programs when placed in low-performing schools have on student
achievement.
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Education Leadership Redesign Commission Recommendations

Recommendation 1: Require that the learning-focused Tennessee Instructional
Leadership Standards (TILS) be adopted and used to align preparation, licensure,
induction, evaluation and professional development in order to create a cohesive, well
articulated, standards based-system of instructional leadership development.

Recommendation 2: Require instructional leadership preparation programs to work
in full partnership with local systems to a) create a shared vision and program design
consistent with the TILS which meet the needs of the district; b) develop a process for
recruiting, selecting, preparing and supporting the most promising candidates; and c)
provide high-quality field experiences.

Recommendation 3: Require that all instructional leader preparation programs in
partnership with the school district(s) adopt highly selective admission standards.

Recommendation 4: Require all new and existing advanced programs in education
administration be designed (or redesigned) based on the Tennessee standards for
instructional leaders with emphasis on the instructional leader’s responsibilities for
curriculum, instruction and student learning.

Recommendation 5: Require the state department of education use external
reviewers. These reviewers will have authority to assess the quality of implementation,
regularly monitor programs, and suggest consequences for programs if criteria are not
met.

Recommendation 6: Require programs meet standards consistent with a) TILS; b) the
state program approval process; c) NCATE; d) state accountability and evaluation
requirements; and e) current literature on best practices.

Recommendation 7: Completion of an advanced program in instructional leadership
requires at a minimum for a candidate to a) develop a professional portfolio with
evidence of meeting the TILS level required by the State Board of Education; b) receive
a passing score on the SLLA; and c) use an exit evaluation in establishing a
professional growth plan.

Recommendation 8: Implement the proposed principal induction
program including the requirement for mentoring.

Recommendation 9: Provide advanced level pay for completion of an advanced degree
in administration or instructional leadership only after a Tennessee administrator’s

license or endorsement is received.

Recommendation 10: Implement the proposed multi-level instructional
leader/administrator licensure program.
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Recommendation 11: Require all professional development to meet the State Board of
Education High Quality Instructional Administrator Professional Development Policy
Guidelines for the approval and accountability processes for professional development
required for the renewal of administrator certificates.

Recommendation 12: Use a statewide electronic tracking system to approve and
document the professional development of all instructional leaders.

Recommendation 13: Develop an advanced level teacher leadership program that will
lead to teacher leader licensure.

Recommendation 14: Establish an interdisciplinary Professional Development
Academy to offer specialized training and support for instructional leaders and teams

from chronically low-performing schools.

Recommendation 15: Resend survey on principal working conditions.
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Tennessee Standards for Instructional Leaders
Glossary of Terminology

Academic achievement: A measure of how well students are learning core
concepts and curriculum as evidenced by standardized test scores, performance
on classroom assessments, a portfolio of student work, or another standards-
based assessment tool.

Advocacy: The pursuit to influence decisions that affect students and educators
directly and, indirectly, society as a whole; turning passive support into positive
action for education.

Assessment: See Formative assessment/evaluation; Summative
assessment/evaluation

Best practices: Research based activities, ideas and strategies that provide a
measurement of excellence to guide schools in achieving high standards. If
practitioners reflect on and adopt best practice standards, they are aware of
current research in educational domains and consistently apply the full benefits of
their latest knowledge to their professional practice.

Change processes: A cyclical series of steps by which a school can realize change
or improvement. A change cycle includes but is not limited to: data analysis,
problem clarification, implementation planning, benchmarking,
assessment/evaluation strategies, and monitoring strategies.

Collaboration: A relationship between individuals or organizations that enables
the participants to jointly accomplish goals more successfully than they could
have separately. Collaboration is essential in order to deal with the
increasingly complex education issues.

Community resources: The collection of community sites, health and social
agencies, businesses, leaders, and institutions that may become partners in
educational efforts. The community resources may be used as content experts,
cooperative partners for curriculum, funding sources and other school enrichment
purposes.

Continuous learning: Based on the idea that learning is a lifelong process
continuous learning means that educators continually engage in ongoing
professional development and self-assessment of beliefs and assumptions in order
to improve teaching and learning.

Continuous school improvement: A systemic process focused on increasing
student achievement; a dynamic, ongoing, cyclical process that incorporates
leadership, curriculum and instruction, culture and climate, and assessment. A
school dedicated to continuous improvement gathers data, sets goals, implements
a plan, and uses reflection and results to begin the cycle again.
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Data: Formative and summative information on student learning, in both
aggregated and disaggregated formats, gathered from standardized tests, district-
made tests, student work samples, portfolios, and other sources that provides
important input to the selection of school or district improvement goals, and focus
for staff development efforts and teacher practice and student learning.

Data is also used at the classroom level as teachers gather evidence of
improvements in student learning to determine the effects of their professional
learning on their own students. Teacher-made tests, assignments, portfolios, and
other evidence of student learning are used by teachers to assess whether staff
development is having desired effects in their classrooms.

Disciplined learning environment: A school campus that is accessible, healthy,
supportive, secure, safe for students and free of drugs, violence, and other
negative disruptions.

Diverse student needs (diversity): A variety of differences, including but not
limited to ethnicity, language, socioeconomic class, disabilities, culture, and
gender, which must be considered to ensure that all students learn.

Ethics: The branch of philosophy concerned with standards by which human
actions can be judged right or wrong; a system or theory of moral values or
principles. In education, ethics may refer to the code of values that guides
educators’ own behavior in the school setting as well as their daily modeling,
instruction, and interaction with students

Equity: The goal of equity is to achieve a high-quality education for all students,
regardless of gender, race, ethnicity, socioeconomic status, disabilities, or special
needs. Because needs are greater in some situations than others, equal treatment
is not necessarily equitable.

Evaluate: Provides performance feedback based on personal knowledge that is
founded on formal and informal observations, using a variety of supervisory and
evaluative strategies.

Formative assessment/evaluation: Formative assessment/evaluation is a
method of judging the value or success of a program while the program activities
are occurring. Formative evaluation and assessment focus on the process of
learning. Examples of formative evaluation include testing the value of lessons in a
textbook before the book’s publication and collecting continuous feedback from
participants in a program in order to revise the program as needed.
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High quality professional development: Professional development for educators
that

* reflects the best available research and practice in teaching, learning, and
leadership

* enables teachers to develop further experience in subject content, teaching
strategies, uses of technologies, and other essential elements in teaching to high
standards

* promotes continuous inquiry and improvement embedded in the daily life of
schools

* follows a coherent long-term plan, and

¢ is evaluated ultimately on the basis of its impact on teacher effectiveness and
student learning.

Interpersonal skills: Applying abilities that facilitate the process of interacting
and working effectively, respectfully and productively with other people, especially
those who hold differing views.

Leadership teams: A collaborative team made up of representatives from
stakeholder groups that shares responsibilities for leading a school or district.
Tams work together to identify problems, craft improvement plans, and reflect on
school or district progress.

Literacy: The ability to read, write, communicate, and comprehend.

Mentor: A role model who offers professional support to another person. A mentor
has knowledge and experience in an area and shares it with the person being
mentored.

Mission: A concise statement of the unique, fundamental purpose of an
organization and its programs. The mission describes the organization’s “reason
for being” and identifies the organization’s purpose, service, priorities, and
beneficiaries of services.

Numeracy: The ability to use numbers and mathematical concepts, solve
quantitative problems in various contexts and comprehend the ways in which data
are gathered and presented (including but not limited to graphs, diagrams, charts,
and tables).

Organizational structure: The arrangement of the learning environment, which
includes but is not limited to scheduling, staffing, funding, use of teams, use of
time, governance and curriculum alignment.

Personal professional development: See “High Quality Professional
Development”. The individual process of identifying personal goals for

improvement and seeking out the tools and resources to meet those goals.

Political action: Action initiated or performed with the intent of influencing
national, state, or local government.
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Proactive responses: Action taken to identify and address an issue prior to its
causing adverse effects for the organization.

Productive learning environment: Develops a culture where teachers, students,
and parents are all encouraged and empowered to have a voice and to assume
leadership roles in the school community.

Professional code of ethics: A set of broad statements to guide ethical decision
making and provide a framework for the ethical standards and principles that
should govern the work of principals and other educators. See “Ethics”.

Professional learning community: Colleagues who operate with a commitment to
the norms of continuous improvement and engages its members in improving their
daily work to advance the achievement of school district and school goals for
student learning.

Program evaluation: The use of data and assessment results to reflect on the
outcomes, both successes and failures, of the curriculum, educational programs
and policies.

Qualitative data: Information gathered using methods adapted from anthropology
and other social sciences, including systematic observation and interviews.

Quantitative data: Information gathered in a numerical format adapted from the
traditional scientific method.

Research-based: Policies, practices, and/or decisions that are informed by
scientific research and studies.

Resources: Funds and tools that may be used to support learning and
collaboration.

Rigorous curriculum: A course of study that emphasizes critical thinking,
problem solving, authentic tasks and authentic context, application of knowledge,
and ongoing reflection and assessment. Rigorous curriculum teaches “big ideas”
and concepts and results in self-directed learners.

School climate: School climate refers to the social and educational atmosphere of
a school. While the term has been researched for many years, a sole definition has
yet to be formulated. The elements that comprise a school’s climate are extensive
and may include: number of quality of interactions between adults and students;
students’ and teachers’ perception of their school environment; academic
performance; feelings of safeness in the school; and feelings of trust and respect
for students and teachers.

School community: Diverse groups and agencies working together to achieve the
best educational outcomes for students. The school community can include but is
not limited to students, school staff (teachers, administrators, and support staff),
parents, and interested individuals and members of community organizations.
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School culture: School culture can be described as the values, beliefs and stories
of a school. School culture includes values, symbols, beliefs, and shared meanings
of parents, students, teachers, and others conceived as a group or community.
Culture governs what is of worth for this group and how members should think,
feel, and behave. The make-up of culture includes a school's customs and
traditions; historical accounts; stated and unstated understandings, habits,
norms, and expectations; common meanings; and shared assumptions. The more
understood, accepted, and cohesive the culture of a school, the better able it is to
move in concert toward ideals it holds and objectives it wishes to pursue.

School-wide improvement plans: Also called comprehensive school reform, this
term refers to a systemic approach to continuous school improvement. See
“Continuous School Improvement”)

Student Progress: Evaluation focused on short-term learning objectives and
authentic classroom assessment.

Summative Assessment/Evaluation: Summative assessment/evaluation occurs
at the conclusion of a program or unit of instruction and is used to assess the
learner’s acquired skills and knowledge. Summative evaluation involves the
gathering of information about the results of learning, and typically takes the form
of a test or comprehensive project.

Supervises: Focuses staff and students on performance standards and goals
through frequent reference to and use of performance reviews, classroom
observations, discussion of curriculum and instructional strategies, and other
interactions.

Stakeholders: All groups and individuals with a vested interest and role in
student achievement. Stakeholders in education include but are not limited to
school boards, superintendents and district personnel, teachers, administrators,
community members, families, students, and policymakers.

Standard operating procedures and routines: The accepted and generally
prescribed ways of completing tasks that are routine and have known outcomes.

Statutory standards and regulatory applications: Mandated ways of behaving
that are defined and authorized by state-enacted statutes, specifications that are
intended to govern/control how the statutes are applied in practice, and
regulations that guide the implementation of statute.

Strategic: Actions are those grounded in a long term plan designed to achieve a
particular goal.

Vision: A vision, when based on the school’s mission, represents clearly
articulated statements of goals, principles, and expectations for the entire learning
community. A vision becomes a guiding force when all educational decisions are
based on its framework and goals.
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Greene-King Mentors
Agenda
Welcome
Questions for our discussion, deliberation, and collaboration

What are final thoughts on the mentor handbook?

. What forms are needed?

a. What forms have you designed for use by you and your intern?
b. What forms need to be designed?

How have we (mentors and faculty) aligned experiences with coursework?

. What lessons have we learned?

a. What should be added? (What should we start doing?)

b. What should be done differently? (What should we change?)
c. What was done right? (What should we keep?)

d. What was just wrong? (What should we stop?)

. What next?
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Greene-King Mentors Meeting

Mentor Handbook—
Suggestion was made to add a glossary and a list of acronym definitions.
University facilitator section will be added.
A list of required internship activities will be generated. Mentors will review the activities in the
handbook, identifying ones that are essential, and adding any additional activities that should be
required as part of the internship. Those lists will be emailed to Jeanne.
Ideas generated during the meeting related to intern and field activities were:
e Budget work
Scheduling
Interviewing and selection of teachers
School improvement planning
Attend principals’ meeting
Attend board meeting
Participate in IEPs
Shadowing to be done at all levels-- elementary, middle, high, and central office

There should be a balance in activities between tasks and “a day in the life” (such as shadowing).
The required internship activities will be aligned with courses and scheduled accordingly.
Any additional changes in handbook should be emailed to Jeanne.

Forms

Kingsport shared a form that Janet developed to plan internship hours for the interns. She called
this a blueprint and will email it to the group.

Need to create a form to document each required internship activity.

Lessons learned

Start doing?

It is recommended that all mentors have mentor training in the future, especially if they are being
paid.

Recommend that veteran mentors (this group) be included in that training to provide their
expertise. Perhaps even function as trainers.

Share syllabi and class calendar with mentors each semester, giving them a clear idea of work
students are expected to complete.

It was suggested that this group expand after this project ends and create a mentor organization.
There is a definite need for a university facilitator to supervise the internship experiences and to
work with and support mentors.

Change?

Do we need 540 hours? Quality of internship experiences is more important than quantity.

How can interns be held accountable for the quality of their work? Who owns the work?
(Student? Mentor? University? Who owns the guilt?)

Need a rubric for activities, completed by mentor to become part of course grade when activities
are aligned with coursework.
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Need more structure all along the way. (University supervisor would provide this.)

SREB training on the leadership modules should be training on content first and come back for
training of trainers.

Seems to be a communication gap. Instructors and mentors are seeing different sides of students.
Jeanne Dillman will meet with Greene-King cohort to get feedback from them about this
experience.

Need more communication. Mentioned the idea of virtual meetings in the future.

In selecting mentors, role match needs to be considered. Administrative endorsement students are
preparing for the principalship and should be mentored by someone with experience as a principal.
Preference should be given to acting principals.

Right?

The field experiences students are getting at Cloudland are wonderful. The extension of the
portraiture into work in a school is a very positive experience for both the students and the school.
This should be continued.

What else?

SREB missed a great opportunity in Nashville after Easter weekend to have full board hear from
the candidates. These people, students and mentors, have great information to share and did not
have that opportunity.

How will this be sustained when the grant is over? Partnerships with the university and districts
should provide the university access to the schools and the district. The districts should agree to
release time for students to participate in meaningful internship activities (perhaps equivalent of 1
day per month). The university should make cohorts available to schools in the district for work
similar to work Green-King cohort is doing with Cloudland.
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Proposal for Supplemental Funding US DOE School Leadership Program Grant
Building Capacity for Redesign of Preparation of School Leaders

Submitted by the Southern Regional Education Board (SREB) in collaboration with its partners:
Tennessee Department of Education
East Tennessee State University and University of Memphis
Kingsport County, Memphis and Greeneville City Schools

Project Scope

This proposal provides for an expanded evaluation of the effectiveness and impacts of two
principal preparation programs, which have been redesigned to prepare leaders who have the
technical knowledge, skills and the will to improve curriculum, instruction and student
achievement in low-performing schools. The successful redesign of these programs is a crucial
part of a larger project that aims to build capacity at the state level in Tennessee to redesign the
entire school leadership system so all schools leadership that improves school and student
performance. Tennessee will use the results of the evaluation to develop or change state policies
and procedures and develop plans for redesigning all of its principal preparation programs. The
two universities and three school districts involved in the program redesign and evaluation
process will use the information to increase the effectiveness and impacts of their programs and
provide good models to assist other universities and districts. The Southern Regional Education
Board (SREB) will use the knowledge gained from the study to help states, universities and
districts across the region and beyond to plan and implement effective redesigns of principal
preparation programs and evaluate their benefits to participants, districts, schools and students.
Additional funding and time will allow examination of the extent to which the redesign process
is increasing the supply of principal candidates who are well-prepared to serve low-performing
school, the effectiveness of various program components, and the degree to which graduates
apply in practice the research-based competencies known to improve student achievement and
the impact of their leadership on schools and student achievement.

Project Goals

¢ Gain a deep understanding of crucial issues related to the effectiveness and impacts of
principal preparation programs and their evaluation methods.

e Validate the effectiveness of two model principal preparation programs to provide
leaders who know how to improve curriculum, instruction and student achievement in
low-performing schools.

¢ Create new knowledge about the usefulness of various elements and aspects of
principal preparation programs in helping graduates lead the improvement of schools
and student achievement.

e Develop and test measures of program effectiveness and impact that Tennessee and
other states can use to monitor and evaluate the performance of all principal preparation
programs.

Project Objectives
¢ Conduct an in-depth evaluation of crucial issues related to program effectiveness and
program impact such as: the participants’ perceptions of the effectiveness and on-the-job
usefulness of the various components of the redesigned preparation program.
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e Determine the extent to which graduates incorporate into their practice as school leaders
the research-based knowledge and skills for improving student achievement that the
programs are designed to develop.

e Measure the impact of graduates’ leadership on curriculum, instruction and student
achievement.

Rationale for Supplemental Funding

The proposed supplemental funding will be used to provide a more extensive evaluation study of
the effectiveness of redesigned principal preparation programs to prepare leaders who improve
student achievement in low-performing schools. SREB’s program of work funded by the U.S.
Department of Education builds capacity at the state level in Tennessee to reform leadership
preparation programs to better prepare effective school leaders for high-needs districts and
schools. The capacity-building process involves three major actions:

4. Work with key state agencies and policy-makers to create a commission to
recommend policy and develop plans for a statewide redesign of all components of
the school leadership system, especially leadership preparation programs that focus on
the principal’s responsibilities for improving curriculum, instruction and student
achievement;

5. Demonstrate how to develop collaborative partnerships between universities and
districts that work to a) co-design and deliver a quality preparation program
incorporating essential features of effectiveness identified through research and
reports on best practice; and b) select and prepare a cohort of aspiring school leaders
who can work with teachers to solve critical problems and close the achievement gap
and who have a passion for serving low-performing schools; and

6. Provide effective models of preparation program redesign to meet the need for
improved student achievement in districts and schools across the state of Tennessee.

SREB'’s recent annual progress report to the U.S. Department of Education reflects that the work
to date is on schedule, meets the objectives proposed, and is producing significant outcomes in
relation to each of the above actions. More funding and time is needed to allow a more in-depth
evaluation of crucial issues related to program effectiveness and program impact, such as the
participants’ perceptions of the effectiveness and on-the-job usefulness of the various
components of the redesigned preparation program; the extent to which graduates incorporate
into their practice as school leaders the research-based knowledge and skills for improving
student achievement that the programs are designed to develop; and the impact of their
leadership on curriculum, instruction and student achievement. A deep understanding of these
issues can help ensure that statewide implementation of the redesign process substantially
responds to the need for improved leadership in Tennessee’s low-performing schools and
provide a dependable model that can be emulated by other states. This understanding is the basis
for the SREB request for supplemental funding during year four of the project.

Alignment with Project’s Scope, Goals and Objectives

One significant outcome of the initial project is the introduction of university, district and current
school leaders to new knowledge, effective school research and teaching practices that help them
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work collaboratively in shaping the redesign of a leadership program to meet district needs for
improved student achievement. Another significant outcome is two model leadership preparation
programs that are aligned to a framework of key conditions for comprehensive school reform and
produce a cohort of graduates who are willing and able to improve student achievement in low-
performing schools.

The literature is replete with descriptions of innovative principal preparation programs and
advice about how to design programs based on various philosophies and viewpoints about
effective preparation, but findings from well-designed evaluations of the impact of such
programs on their primary beneficiaries — districts, participants and schools — are sparse.
Tennessee needs to know if redesigning principal preparation programs to better prepare
principals for the work of improving teaching and learning will make a difference in closing
achievement gaps in school and student performance before investing in scaling up the process
statewide. Evaluation is essential to strategically use the resources of the state to improve school
leadership and benefit student learning.

Since fall 2005, three school districts — Memphis City, Kingsport County, and Greeneville City
— and two higher education institutions — East Tennessee State University and University of
Memphis — have accomplished the following:
¢ Developed formal partnership agreements to work together to design and implement a
learning-centered principal preparation program;
¢ Implemented research-based processes for screening and selecting cohorts of aspiring
school leader candidates;
¢ Trained university faculties, district staff and mentor principals to design and
implement a preparation program with meaningful internship experiences that prepare
aspiring principals to lead changes in school and classroom practices and advance
student achievement;
¢ Developed and implemented new courses with content, varied instructional methods
and assessments that focus on real school problems and research-based factors for
improving school and student performance; and
e Participated in project evaluation activities that provided information that helps the
state make an effective plan for scaling up the redesign process and keeping the project
on track toward its goals.

SREB’s evaluation strategy outlined in the initial proposal included collecting, analyzing and
using data for three purposes:

4. Monitoring progress in achieving the project’s goals and objectives;

5. Measuring project outcomes including changes in state level processes, policies and
procedures, changes in university training programs and courses, changes in school
district policies and procedures, impact on K-12 students and teachers affected by
projects conducted by aspiring principals, and outcomes related to persons being
trained; and

6. Documenting project processes to enable replication in other states.

Specific evaluation questions aligned with these purposes have been identified for each year.
Year One questions focus on building collaborative partnerships, training on program redesign
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and development of new courses; Year Two questions on the quality of continued university-
district collaboration and delivery of the redesigned program; and Year Three questions on
evidence of outcomes achieved and information useful for refining state plans for scaling up
redesign. Less than seven percent of the initial project budget is allocated for evaluation
activities.

The Need for More Substantive Evaluation Research

The initial evaluation proposal is an effective design given the timelines, resources and
conditions afforded by the terms of the initial project grant, yet it falls short of providing the
opportunity for more in-depth study of the project’s effectiveness in meeting the challenges of
providing high-quality leadership for low-performing schools. Additional funding and time will
make it feasible to examine the extent to which the redesign process is increasing the supply of
principal candidates who are well-prepared to serve low-performing school; the effectiveness of
various program components; and the degree to which graduates apply in practice the research-
based competencies known to improve student achievement and the impact of their leadership on
schools and student achievement. Specifically, data will be collected to answer these important
questions:

E. Measuring Impact on Principal Supply for Low-performing Schools

13. What percentage of participants recruited and admitted to the redesigned preparation
program successfully graduated from the program, compared with the percentage for
graduates of other university-based leadership preparation programs in the state
during the same time period?

14. What percentage of graduates of the redesigned preparation program applied for and
received a Tennessee principal’s license within two years of completing the program,
compared with the percentage for graduates of other university-based leadership
preparation programs in the state during the same time period?

15. What percentage of graduates of the redesigned preparation program were hired as
principals or assistant principals within two years of completing the program,
compared with the percentage for graduates of other university-based leadership
preparation programs in the state during the same time period?

16. What percentage of hired graduates serves as leaders of low-performing schools
compared with the percentage for graduates of other university-based leadership
preparation programs in the state during the same time period?

17. What percentage of graduates of the redesigned preparation program believe that they
are sufficiently prepared to serve as principal or assistant principal of a low-
performing school, compared with the percentage for graduates of other university-
based leadership preparation programs in the state during the same time period?

F. Measuring Program Impact on Participants’ Leadership Practices
18. To what degree do program graduates hired as school principals or assistant
principals perceive using competencies developed during the redesigned preparation
program to lead the improvement of curriculum, instruction and student achievement?
19. To what degree do teachers in the program graduates’ schools perceive the graduates
using leadership practices that improve curriculum, instruction and student
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achievement, as measured by factors deemed critical to the successful improvement
of low-performing schools?

20. To what degree do administrators in the district of program graduates perceive the
graduates using leadership practices that improve curriculum, instruction and student
achievement, as measured by factors deemed critical to the successful improvement
of low-performing schools?

G. Measuring Program Effectiveness in Preparing Principals to Improve Low-
performing Schools

21. Which components of the redesigned program do graduates hired as school principals
or assistant principals perceive to be most useful in helping improve student
achievement?

22. To what degree do school district leaders perceive the redesigned program as meeting
local needs for improving curriculum, instruction and student achievement, compared
with other university-based leadership preparation programs in the state during the
same time period?

23. To what degree do university leaders perceive the redesigned program as meeting
local needs for improving curriculum, instruction and student achievement, compared
with other university-based leadership preparation programs in the state during the
same time period?

H. Measuring Impact of Program Graduates’ Leadership on School and Classroom
Practices and Student Achievement
24. What are the early indicators of the impact of the leadership of graduates of
redesigned programs on school and classroom practices and the achievement of
students in low-performing schools, as perceived by graduates and district
administrators and evidenced by student achievement data?
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